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Don’t forget to ask your teacher for the class code to sign up for Remind and/or Google Classroom.   

 

Course Objectives and Skills 
Welcome to AP Language and Composition at Cedar Ridge! This course is designed to help students “write 

effectively and confidently in their college courses across the curriculum and their professional and personal lives” 

(College Board AP English Course Description, May 2008). The course is organized according to the requirements 

and guidelines of the current AP English Course Description.  

  

The purpose of this course is to prepare students for the AP English Language and Composition exam in May. Per 

the College Board, upon completing this course, students should be able to: 

 analyze and interpret samples of good writing, identifying and explaining an author’s use of rhetorical strategies and 

techniques; 

 apply effective strategies and techniques in their own writing; 

 create and sustain arguments based on readings, research, and/or personal experience; 

 demonstrate understanding and mastery of standard written English as well as stylistic maturity in their own writing; 

 write in a variety of genres and contexts, both formal and informal, employing appropriate conventions; 

 produce expository, analytical, and argumentative compositions that introduce a complex central idea and develop it 

with appropriate evidence drawn from primary and/or secondary source material, cogent explanations, and clear 

transitions; 

 demonstrate understanding of the conventions of citing primary and secondary source material 

 move effectively through the stages of the writing process, with careful attention to inquiry and research, drafting, 

revising, editing, and review; 

 write thoughtfully about their own process of composition; 

 revise a work to make it suitable for a different audience; 

 analyze image as text; and 

 evaluate and incorporate reference documents into researched papers. 

 

Materials 

In addition to current readings, students should bring the following items to class every day: 

 A binder and notebook used only for this class    

 Loose leaf lined paper for writing timed essays  

 Highlighters, colored “sticky tabs,” and index cards for personal use  

 Pens 
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Course Organization and Readings 

The course is arranged into six thematic units to provide structure, context, and meaning as students practice the 

three essays (rhetorical analysis, argument, and synthesis) and AP multiple choice. In each unit, students will read, 

annotate, and analyze one major work and various supplementary texts from multiple genres and periods. The major 

works will be:   

 

Fall Semester 

Unit 1    Bird by Bird by Anne Lamott – summer reading (memoir/writing guide)  

   Essays and Short Fiction  

Unit 2    The Crucible by Arthur Miller (drama) 

Unit 3    The Narrative of the Life of Frederick Douglass by Frederick Douglass (autobiography) 

 

Spring Semester 

Unit 4    Beloved by Toni Morrison (fiction) 

Unit 5    The Great Gatsby by F. Scott Fitzgerald (fiction) 

Unit 6    The Catcher in the Rye by J.D. Salinger (fiction) 

 

Students are encouraged to look for these titles at local bookstores (don’t forget Half Price Books), the school 

library, or the Round Rock Public Library. Please note that The Crucible is available in the student textbook, which 

may be checked out individually or accessed online. 

 

Course Expectations 

Academic honesty and respect for others and themselves are expected of all students at all times. 

 

The course material is of an advanced level, so students are expected to comport themselves as adults in this class. 

We will approach all readings and assignments on a mature, intellectual level. Students should come to class 

prepared and ready to learn, just as we will come prepared and ready to teach. 

 

All students will be expected to follow the student handbook policies at all times (this includes restroom usage, 

technology usage, academic dishonesty, food and drink, and discipline). Consequences for not meeting expectations 

are also included in the handbook. Because the classroom is primarily a learning environment, cell phone usage will 

be restricted in order to minimize distractions.  

 

Grading Policy 
Graded assignments will be divided into three categories: 

 Major (Summative) Grades 50%    
o Assessments of skills, concepts, and learning objectives taught in the unit and/or recursive skills 

from previous units and grade levels. Examples from this category are projects, final drafts, 

quizzes, tests, portfolios, various formal class assignments, and summative assessments. 

 Minor (Formative) Grades 40% 
o Ongoing construction of knowledge through the creation and revision of drafts, annotations, 

reflections, constructive and critical classroom participation, and some in-class group assignments. 

 Daily Grades 10% 
o Ongoing construction of knowledge through daily classroom activities such as annotation 

strategies, reflective and metacognitive writing, constructive and critical classroom participation, 

and ongoing practice of various analysis, synthesis, and evaluation strategies.  
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CRHS Late Work/ Make-up Work Policy: 

Late work includes any assignment in any category. Students have one block day past the assigned deadline to turn 

in for a late grade up to a 70. After this, a student may turn in the work for a maximum of a 50, up until the 

Wednesday before the progress reporting deadline if it was due within the first three weeks of the six weeks. If the 

assignment is due in the latter half of the marking period the student may turn in the assignment until the 

Wednesday before the six-weeks reporting deadline. No late work is eligible for a redo. 

 

Make-up Work: Students are given one extra block to turn in work without a late penalty for each day missed for a 

non-school related absence. Students are responsible for obtaining make-up work on their first day back in class 

following an absence. Students are expected to schedule a before or after school tutorial time with their instructor or 

another grade-level teacher, if needed. After the extra block assigned, the Late Work policy applies. Students absent 

for school-related functions are expected to make arrangements with teachers in advance of their absence. Students 

are encouraged to attend a tutorial before the day of absence, so they can remain on schedule with their class. Work 

assigned before the date of the school-related absence is due on the original due date, unless other arrangements 

have been made. After the original assigned date of the assignment, or the day agreed upon with the teacher, the 

Late Work fpolicy applies. 

 

CRHS Re-teach/ Re-test Policy: 

If a student earns below a 70 on an assignment, the student may elect to take advantage of re-teach/ re-test to earn 

up to a 70.  Once the student receives a failing grade, the student must notify the teacher that day that he/she wishes 

to re-test.  Within a week, the student must attend at least one tutorial for re-teach and one for re-test.  If the 

student does not notify the teacher the day the student receives the failing grade or the re-test is not 

completed within a week, the student then forfeits the opportunity to gain a higher grade. 

 

Tutorial Schedule: 

You may make an appointment with your teacher if you need a specific time not covered here. 

You may also attend any teacher’s tutorials if your teacher is not available. 

 

 Monday Tuesday Wednesday Thursday Friday 

Parker (C220)  8:15-9:00  4:20-5:00   

Rollins (C218)  4:20-5:00  8:15-9:00    

Shultz (C215) 4:20-5:00    8:15-9:00 
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Grammar, Revising, and Editing 
Parts of Speech 
The most common parts of speech are nouns, pronouns, verbs, adjectives, adverbs, conjunctions, and 

prepositions. These pages will provide only a basic overview of each.  

 

Nouns 

A noun is a word that names a person, place, thing, or idea. 

 

Proper Nouns 

Proper nouns name specific people, places, things, or ideas and should be capitalized. 

EXAMPLES: Dr. Villarreal, The Library of Congress, the Golden Gate Bridge 

 

Common Nouns 

Common nouns are general types of nouns or any nouns that are not proper. 

EXAMPLES: doctor, library, bridge 

 

Pronouns 

Pronouns replace nouns to avoid unnecessary repetition. They usually replace nouns that directly precede 

them. 

EXAMPLES: Mike crashed his car the day he got it. (He and his refer to Mike; it refers to car.) 

The paper is not Sarah’s; hers is about rainforests. (Hers replaces Sarah’s.) 

  

Relative Pronouns 

Relative pronouns relate clauses to the word (or words) the clauses modify. That and which are used with 

things, and who, whom, and whose are used with people. 

EXAMPLES: The girl who took Lisa’s class loved it. (The phrase who took Lisa’s class modifies 

girl.) 

He sold the computer that broke. (That broke describes computer.) 

 

Possessive Pronouns 

Possessive pronouns indicate ownership. They include words such as my, mine, your, yours, his, her, hers, 

its, our, ours, their, and theirs. 

EXAMPLE: Yuki is annoyed because her husband just lost his keys. (Her refers to Yuki; his refers 

to her husband.) 

 

Indefinite Pronouns 

Indefinite pronouns take the place of nouns that have not been named at all. They refer to non-specific 

things. Some common indefinite pronouns are all, any, anybody, anyone, each, everyone, few, neither, 

none, no one, one, several, and something. 

EXAMPLE: Someone moved everything out of the living room. 

 

Adjectives 

Adjectives are words or combinations of words that modify nouns or pronouns. They answer questions 

such as What kind?, How many?, Which one?, or Whose? 

EXAMPLES: blue-green cars, hard rock, young woman (What kind?) ten apples, some people, 

many shirts (How many?) the smartest student, that backpack (Which one?) Jamal’s house, the 

baby’s toy (Whose?) 
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Prepositions 

Prepositions often describe time or space relationships and are almost always followed by a noun (the 

object of the preposition). 

EXAMPLES: They left in the morning. (The phrase in the morning modifies the verb left.) 

Bryan stood outside the door. (The phrase outside the door modifies stood.) 

 

Verbs 

Verbs express action or show a state of being. There are three types of verbs. 

Action Verbs 

Action verbs show some kind of activity, either physical or mental. 

EXAMPLES: Nisa lifted the book and began to read. 

I like to think about the time I flew to Hawaii. 

Linking Verbs 

Linking verbs connect the subject to a noun, pronoun, or adjective that describes it. 

EXAMPLES: That man was my boss. 

The plant looked wilted. 

Helping Verbs 

Helping verbs work with other verbs to form a complete verb phrase or to indicate tense. 

EXAMPLE: Will you be going to the party tomorrow? (Will be helps going.) 

I could have won the game. (Could have helps won.) 

 

Adverbs 

Adverbs modify verbs, adjectives, or other adverbs. They answer questions such as How?, When?, 

Where?, and To what extent? Often, they can be recognized by an -ly ending. 

EXAMPLES: Paolo skis more gracefully than Peter. (How?) 

Take out the trash now. (When?) 

You ran upstairs. (Where?) 

Xiao plays the guitar very well. (To what extent?) 

 

Conjunctions 

Conjunctions are words that join or connect other words, phrases, and clauses within a sentence. 

Coordinating Conjunctions 
Coordinating conjunctions connect words, phrases, and clauses that are equally important. 

EXAMPLES: for, and, nor, but, or, yet, so (FANBOYS) 

Correlative Conjunctions 

Correlative conjunctions also connect words, phrases, and clauses that are equally important, but 

these conjunctions are always used in pairs. 

EXAMPLES: Both Becky and Angelica were busy. 

Neither Utah nor Wyoming was mentioned. 

Subordinating Conjunctions 

Subordinating conjunctions show relationships of time, reason, purpose, or condition between two 

parts, or clauses, of the sentence. 

EXAMPLES: When I went to Disneyland, I took a picture of Mickey. (Time relationship) 

Keisha was upset because her boyfriend moved away. (Cause or reason) 

 
 

 

 

From the UVU Writing Center  
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Sentence Types 
This resource presents methods for adding sentence variety and complexity to writing that may sound 

repetitive or boring. Sections are divided into general tips for varying structure, a discussion of sentence 

types, and specific parts of speech which can aid in sentence variety. 

 

Structurally, English sentences can be classified four different ways, though there are endless 

constructions of each. The classifications are based on the number of independent and dependent clauses a 

sentence contains. An independent clause forms a complete sentence on its own, while a dependent clause 

needs another clause to make a complete sentence. By learning these types, writers can add complexity 

and variation to their sentences. 

 

Simple sentence: A sentence with one independent clause and no dependent clauses. 

 My aunt enjoyed taking the hayride with you. 

 China's Han Dynasty marked an official recognition of Confucianism. 

Compound Sentence: A sentence with multiple independent clauses but no dependent clauses. 

 The clown frightened the little girl, and she ran off screaming. 

 The Freedom Riders departed on May 4, 1961, and they were determined to travel through many 

southern states. 

Complex Sentence: A sentence with one independent clause and at least one dependent clause. 

 After Mary added up all the sales, she discovered that the lemonade stand was 32 cents short. 

 While all of his paintings are fascinating, Hieronymus Bosch's triptychs, full of mayhem and 

madness, are the real highlight of his art. 

Complex-Compound Sentence: A sentence with multiple independent clauses and at least one 

dependent clause. 

 Catch-22 is widely regarded as Joseph Heller's best novel, and because Heller served in World 

War II, which the novel satirizes, the zany but savage wit of the novel packs an extra punch. 
 

From the Purdue OWL  

Contributors: Ryan Weber, Allen Brizee 

Last Edited: 2014-12-30 02:34:37 

 

Writing Errors to Avoid 

#1: Incorrect Punctuation of Two Independent Clauses  

(An independent clause has a subject and a verb and can stand alone as a sentence.) 

Good writers know that correct punctuation is important to writing clear sentences.  If you misuse a mark of 

punctuation, you risk confusing your reader and appearing careless.  Notice how the placement of commas 

significantly affects the meaning of these sentences: 

Mr. Jones, says Ms. Moore, is a boring old fool. 

Mr. Jones says Ms. Moore is a boring old fool. 

Writers often combine independent clauses in a single compound sentence to emphasize the relationship between 

ideas.  The punctuation of compound sentences varies depending upon how you connect the clauses.   

The rules are:  

A. Separate independent clauses with a comma when using a coordinating conjunction (and, but, or, for, nor, so, 

yet). 

B. Separate independent clauses with a semi-colon when no coordinating conjunction is used.   

C. Separate independent clauses with a semi-colon when using a conjunctive adverb (e.g., however, therefore, 

thus, consequently, finally, nevertheless). 
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Examples of Correct Punctuation, Rule A:  
1. We all looked worse than usual, for we had stayed up studying for the exam.  

2. This room is unbelievably hot, and I think that I am going to pass out. 

 

Examples of Correct Punctuation, Rule B:  
1. We all looked worse than usual; we had stayed up all night studying for the exam. 

2. This room is unbelievably hot; I think I am going to pass out. 

Examples of Correct Punctuation, Rule C:  

1. We all looked worse than usual; however, we were relieved we had studied. 

2. The discussion is really interesting; nevertheless, I think I am going to pass out. 

 

#2: Misuse of the Apostrophe 

Use the apostrophe to indicate possession and to mark omitted letters in contractions. Writers often misuse 

apostrophes when forming plurals and possessives. The basic rule is quite simple: use the apostrophe to indicate 

possession, not a plural. Yes, the exceptions to the rule may seem confusing: hers has no apostrophe, and it's is not 

possessive. Nevertheless, with a small amount of attention, you can learn the rules and the exceptions of apostrophe 

use. 

 

Possessives 

 Form the possessive case of a singular noun by adding 's (even if the word ends in s). 

Hammurabi's code, Dickens's last novel, James's cello 
 

 Form the possessive case of a plural noun by adding an apostrophe after the final letter if it is an s or by 

adding 's if the final letter is not an s. 

the students' desks, the children's toys 
 

 Remember: the apostrophe never designates the plural form of a noun.  A common error is the use of the 

apostrophe to form a non-possessive plural.  Compare the following correct sentences: 

The student's disk was missing. 

Several students' disks were missing. 

The students searched for their missing disks. 
 

 Possessive pronouns, such as yours, hers, its, and ours, take no apostrophe. 

The decision is yours. 
 

 Indefinite pronouns, such as anyone, everybody, no one, somebody, use the singular possessive form. 

Somebody's dog stayed in our suite last night. 
 

Contractions 

 The apostrophe is used to mark omitted letters in contractions. 

(Note: contractions are often considered too informal for academic writing.) 
 

 Avoid the dreadful it's/its confusion. 

It's is a contraction for it is. It's is never a possessive. 

Its is the possessive for it. 
 

As Professors Strunk and White remind us in Elements of Style, 

“It's a wise dog that scratches its own fleas” (1). 
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#3: Pronoun Problems  

Pronouns are useful as substitutes for nouns, but a poorly chosen pronoun can obscure the meaning of a sentence.   

Common pronoun errors include: 

 

 Unclear Pronoun Reference 

A pronoun must refer to a specific noun (the antecedent).  Ambiguous pronoun reference creates confusing 

sentences. 

  

Poor Example: Writers should spend time thinking about their arguments to make sure they are not superficial.   

           (Unclear antecedent: who or what are superficial?) 

 

If a whiff of ambiguity exists, use a noun: 

A key difference between banking crises of today and yesterday is that today’s crises have greater global impact. 

 

 Vague Subject Pronoun 

Pronouns such as it, there, and this often make weak subjects.  

 

Poor Example: Pope Gregory VII forced Emperor Henry IV to wait three days in the snow at Canossa before 

granting him an  

           audience.  It was a symbolic act.  (To what does it refer?  Forcing the Emperor to wait?  The 

waiting?  The   

           granting of the audience?  The audience?  The entire sentence?) 

 

Use a pronoun as subject only when its antecedent is crystal clear. 

 

From the Hamilton College Writing Center  
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Editing Symbols and Abbreviations 
 

In the following chart, I’ve included a list of symbols and abbreviations that I may use in evaluating your 

writing; you should also use them during peer editing activities. 

 

 
Transpose elements  (Switch words or phrases) 

 

Delete 

 

Begin new paragraph  

 

No new paragraph (Connect to preceding paragraph.) 

 
Insert (a missing word, phrase, or punctuation mark) 

 
Close space (Join two words into one.) 

, Superfluous Comma (Delete comma.) 

p. Incorrect or missing punctuation 

Agr Agreement problem: subject/verb or pronoun/antecedent 

Awk Awkward expression or construction (of phrase or sentence) 

Frag Fragment 
R-O or CS Run-on sentence (CS refers to a Comma Splice, a run-on created by 

separating two independent clauses with only a comma) 

Rep Unnecessary Repetition 

| | Problem in Parallel Form (of phrases, etc.) 

SP Spelling Error (This includes incorrect use of homonyms.) 

T Verb Tense problem 

V Weak Verb (Improve Verb Choice) 

WW Wrong Word (including a word form that does not exist) 

PWC Poor Word Choice 

GWC Good Word Choice 

DEV Develop Idea/Claim with Specifics 

U Unclear - indicates that the meaning of the phrase or sentence is unclear in 

meaning – OR Unfounded – indicates that interpretation that cannot be 

substantiated by the text 
T.W. or T.S. Transition Word / Sentence - indicates need for a smoother transition by 

using a key transitional phrase / sentence 

LOG Illogical Reasoning (or a logical progression that has not been fully 

formed) 

TAG Title, Author, Genre (These should be included in the introduction of a 

timed writing.) 

QS Incomplete or Poor Quotation Sandwich 

TE Insufficient or Missing Textual Evidence 

COM Insufficient Commentary – Link to Meaning has not been fully formed 

So? So What? -- a statement within the work  (or discussion of a particular 

piece of evidence) lacks clear significance 

Indicates an insightful and/or well-articulated statement 
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Composition Writing 
Composition is another word for writing — the act of writing or the piece of writing that results. A 

composition may be fiction, non-fiction, poetry, prose, or anything else you write. This section has 

information to help you with various types of writing. You need to determine the best type of writing for 

the purpose you have been given.  

  

For Essays 

Chunking splits the parts of a paragraph into small pieces or "chunks" to make writing quicker, easier, 

and more effective. In a chunked paragraph, each sentence has a specific, important purpose. 
 

Topic Sentence 

 This sentence responds directly to the prompt 

 State the thesis for the body paragraph clearly in this sentence 

 Connects to everything that comes after it 

 This sentence must be in your own words 

 Do not include any facts in this sentence 

Eg. In Of Mice and Men, George Milton looks out for Lennie’s welfare. 

Transition 

 Refer to Transitions on next page 

This dependent clause fluidly introduces the concrete detail, weaving it into the paragraph. 

Eg. For example, 

Lead-In 

 Refer to Lead-In Phrases on next page 

This dependent clause gives the concrete detail context. It provides meaning and purposeful placement. 

Eg. ...when George and Lennie meet Curley for the first time in the ranchhouse, 

 

Concrete Detail 

 Quotes, examples, evidence, paraphrase 

 Backbone of the paragraph 

 Supports the topic sentence 

Eg. George tells Lennie, “stay away from him, ya hear.” 

 

Commentary 

 Comment on the concrete detail in your own words 

 Analysis, interpretation, inferences, opinion, meaning, explanation 

 For every concrete detail, you need at least two pieces of commentary 

Eg. George understands how easily Lennie gets into trouble even when Lennie himself does not realize it. He wants 

to protect Lennie by shielding him from strangers therefore avoiding dangerous situations altogether. 

Concluding Sentence 

 Summarize your commentary  

 Add a final thought 

Eg. As a result, the other ranch hands view George and Lennie’s relationship as strange and intriguing.  
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Transition Words & Phrases 

Introductory Transition:  

 For example,  

 For instance,  

 Specifically, 

 For one thing, 

 First, 

 

Additional Transition:  

 In addition,  

 Furthermore, 

 Next,  

 Moreover,  

 Likewise,  

 Eventually 

 Also,  

 Second, (etc.) 
 

Contrasting Transition:  

 However,  

 In Contrast,  

 Nevertheless,  

 On the contrary,  

 On the other hand,  

 Nonetheless,  

 Subsequently, 
 

Concluding Transition:  

 Finally, 

 Ultimately, 

 Eventually, 

 Last, 

 As a result, 

Lead-In Words & Phrases 

 as 

 as if 

 as soon as  

 as much as 

 before 

 in order that 

 in as much as 

 provided 

 since 

 though 

 whenever 

 whether 

 because  

 when 

 while  

 after  

 during  

 as a result 

 before  

 although  

 despite  

 instead  

 even though  

 in the same way  

 since 
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Essay Writing Strategies from Kelly Gallagher’s Write Like This (2011) 

 

Introductions  

Effective introductions have two elements:  

1. Hook - get your reader’s attention  

2. Thesis Statement - take a clear position that you can elaborate on in your paper 

 

Read and consider the effectiveness of these examples, written about Proposition 25, which asked voters 

to change the requirement for a law to be enacted from a two-thirds vote in the state legislature to a 

simple majority vote.  

 

Example Introduction: Version 1 

Here we go again. Every year it is the same story. The deadline to pass a state budget comes and 

goes without one being passed, causing massive financial gridlock. Why does this happen every 

year? Because current law requires a two-thirds vote to pass a state budget, which inevitably results in 

our legislators arguing themselves into paralysis. Meanwhile, months pass without a budget in place, 

causing schools to suffer, services to be cut, and taxpayers to pay additional interest on top of the debt. 

This destructive cycle has to stop, and Proposition 25, which will replace the two-thirds vote with 

a simple majority vote, is an important step in the right direction. 

Example Introduction: Version 2 

Over 16,000 teachers in California were laid off last year and more than 26,000 pink slips were 

issued because of our state’s budget mess. Why? Because there was no state budget in place, schools 

have no way of accurately budgeting for the upcoming school year. Because California requires a two-

thirds vote to pass a budget, the simple truth is that it has become far too difficult to get anything done. 

This destructive cycle has to stop, and Proposition 25, which will replace the two-thirds vote with 

a simple majority vote, is an important step in the right direction. If we want to end this damaging 

budget cycle, we must vote yes on 25. 
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Body Paragraphs 

 

Mix up the patterns of your body paragraphs to avoid stilted, repetitive essays.  

 

The Hamburger 

● Take a stand 

● Recognize the opposition 

● Counter the opposition  

 

Set Them Up; Knock Them Down  

● Begin with counterargument (the set-up)  

● Spend the rest of the paragraph knocking it down  

 

Read and consider the effectiveness of the following examples. Counterarguments are in bold.  

 

Example Body Paragraph: “The Hamburger” 

Prop 25 is a simple reform that will break the gridlock and ensure that budgets will be passed on time. This is 

important because when last year’s budget ran late, the state issued 450,000 IOUs to small businesses, state 

workers, and others who do business with the state. This ended up costing taxpayers over $8 million in interest 

payments alone. Passing Prop 25 will discourage this from happening again, as it holds legislators accountable 

when they don’t do their jobs (actually docking their salaries every day the budget is late). Opponents of this 

proposition scream that this is misleading because politicians would never support an initiative that would 

cost them money from their own wallets. They are wrong. The language of the budget clearly states they will 

have their pay reduced, and what’s more, they cannot legally recover any of this lost money after a budget is 

finally passed. Because of this possible loss of personal income, Prop 25 will motivate lawmakers to agree on a 

timely budget. 

Example Body Paragraph: “Set Them Up; Knock Them Down” 

Opponents of Proposition 25 scream that the initiative is misleading because politicians would never 

support an initiative that would cost them money from their own wallets. They are wrong. The language of 

the budget clearly states they will have their pay reduced, and what’s more, they cannot legally recover any of this 

lost money after a budget is finally passed. Because of this possible loss of personal income, Prop 25 will 

motivate lawmakers to agree on a timely budget. Prop 25 is a simple reform that will break the gridlock, ensuring 

that budgets will be passed on time. This is important because when last year’s budget ran late, the state issued 

450,000 IOUs to small businesses, state workers, and others who do business with the state. This ended up costing 

taxpayers over $8 million in interest payments alone. Passing Prop 25 will discourage this from happening again, 

as it holds legislators accountable when they don’t do their jobs (actually docking their salaries every day the 

budget is late). Opponents of Proposition 25 scream that the initiative is misleading because politicians would 

never support an initiative that would personally cost them. This argument is a red herring. We don’t need 

politicians to support it; we need the voters of California to make it law. Then the politicians will have to abide by 

it.  
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Conclusions 

  

Do Don’t 

Ask a provocative question Simply restate your thesis statement 

Leave with an interesting quotation Introduce a brand new idea 

Call for action Focus on a minor point of the essay 

Loop back to the anecdote in the 

introduction 

Use the following phrases:  

● “In conclusion”  

● “In summary” 

● “In closing” 

End with a warning Add extra information that should have been in the body of the essay 

Paint a strong image  

Express your hopes  

Answer the “So What?” question  

Point to broader implications  

Sources: University of Richmond Writing Center, 2010 

Maple Woods Community College Writing Center, 2011 

The Writing Center: University of North Carolina at Chapel Hill, 2011 

 

Read the example conclusion and review the “Do” column. Which of the strategies are used? 

 
Example Conclusion: 

Are we really going to go down this same, tired road again? Another hopelessly deadlocked budget? 

Lawmakers who can’t agree? Taxpayers penalized by this legislative paralysis? If we do not rally and 

pass Prop 25, we will end up exactly where we started—budget hell. Fortunately, it doesn’t have to end 

this way. Prop 25 offers hope to all Californians who are sick of the yearly budget paralysis. The system 

is clearly broken, Proposition 25 is the remedy, and the time to pass it is now. 

 

 

Narrowing Your Topic and Developing a Research Question 
Research papers often have a page limit, so you need to narrow your topic to a question that provides a clear focus 

for your process.  Choose a topic, and narrow your ideas to something specific you can write about.  Remember: 

your question must be answerable. 

Example: 
General:  Technology 

Narrower: How technology affects the brain 

Narrower:  The effect of technology on students brains 

Specific:  How technology is impacting student attention spans 

Possible research questions: 
 Is technology rewiring the brain of students? 

 Is there a change in overall attention span of tech users over time? 

 What skills do limits of attention span impact?  
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Literary & Rhetorical Analysis 
A VOCABULARY FOR DESCRIBING LANGUAGE  

TONE (* indicate words that have appeared on AP exams or especially rich choices) 

TONE (POSITIVE) 

Happiness 

amiable*  cheery   contented*  ecstatic   elevated* 

elevated*  enthusiastic  exuberant*  joyful   jubilant* 

 

Pleasure 

cheerful   enraptured*  peaceful   playful   pleasant 

satisfied   amused   appreciative  whimsical* 

 

Friendliness, Courtesy 

accommodating*  approving  comforting  compassionate  courteous 

forgiving  gracious*  helpful   indulgent*  kindly  

obliging*  pitying   polite   sociable   soothing 

sympathetic  tender   tolerant   trusting  

 

Animation 

breathless  brisk   eager   excited   earnest*  

ecstatic   energetic  feverish*  hasty   hopeful  

inspired   lively   passionate  vigorous*  impassioned*  

 

Romance 

affectionate  fanciful*  lustful   sensual*   tender  

 

Tranquility 

calm   hopeful   meditative*  optimistic  serene 

relaxed   soothing   spiritual   dreamy 

TONE (NEUTRAL) 

General 

authoritative*  ceremonial  clinical*   detached*  disbelieving  

factual   formal   informative  matter-of-fact  nostalgic*  

objective*  questioning  sentimental*  shocked   urgent 

 

Rational/Logical 

argumentative  candid*   critical   curious   deliberate 

doubting   explanatory  frank*   incredulous*  indignant* 

innocent   instructive  pensive*   persuasive  pleading 

preoccupied*  puzzled   sincere   thoughtful  uncertain 

    

Self-Control 

solemn*   serious   simple   mild   gentle  

temperate*  nonchalant*  cool   wary*   cautious  

  

Apathy 

blasé*   bored   colorless   defeated   dispassionate* 

dry*   dull   helpless   hopeless   indifferent* 

monotonous*  resigned*  sluggish*  sophisticated*  vacant* 

TONE (HUMOR/IRONY/SARCASM) 

amused   bantering*  bitter   caustic*   comical 

condescending*  contemptuous*  cynical*   disdainful*  facetious* 

flippant*  giddy*   hilarious   humorous  insulting  

ironic*   joking   malicious*  mocking   patronizing* 
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playful    pompous*  quizzical*  ridiculing  sarcastic  

sardonic*  satiric*   scornful*  sharp   silly  

taunting   teasing   whimsical*  wry*   uproarious 

 

TONE(NEGATIVE) 

General 

accusing   aggravated*  agitated*  angry   arrogant 

artificial   audacious*  belligerent*  bitter   childish  

coarse*   cold   condescending  contradictory  critical  

desperate  disappointed  disgruntled*  disgusted  disinterested 

passive   furious   harsh   hateful   hurtful 

inflammatory*  insulting   irritated   manipulative*  obnoxious*  

quarrelsome   shameful  superficial  threatening  uninterested 

  

Sadness 

despairing  despondent*  foreboding*  gloomy   bleak 

melancholy*  regretful   tragic 

 

Pain 

annoyed   bored   crushed   disappointed  disgusted 

irritable   miserable  mournful  pathetic   sore 

sorrowful  sour   sulky   sullen*   troubled 

uneasy*   vexed*   worried 

 

Unfriendliness 

accusing   belittling  cutting   impudent*  pitiless  

reproving*  scolding   severe   spiteful   suspicious 

unsociable  reproachful* 

 

Anger 

belligerent*  furious   livid*   wrathful*  savage 

enraged    

 

Passion 

fierce   frantic*   greedy   voracious*  hysterical 

impulsive*  jealous   nervous   reckless   wild 

 

Arrogance/Self-Importance 

boastful   bold   condescending  pretentious*  pompous* 

bombastic*  self-righteous*  assured   confident  defiant  

dignified  egotistical  impressive  smug*   knowing  

profound*  proud   resolute*  stiff   saucy* 

 

Sorrow/Fear/Worry 
aggravated  anxious   apologetic*  apprehensive*  concerned 

confused  depressed  disturbed  embarrassing  fearful 

grave*   hollow*   nervous   numb   ominous*  

paranoid*  pessimistic  poignant*  remorseful*  serious   

 

Submission/Timidity 

alarmed   ashamed   astonished  astounded  self-deprecatory*  

docile*   groveling*  ingratiating*  meek*   modest*  

obedient   resigned   respectful  reverent*  shy 

submissive*  surprised  terrified   timid   tremulous* 

unpretentious*       
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VERBS  

These verbs will be especially effective when the subject is the author or a character.  They are excellent replacements for 

“be” verbs and instrumental in the formulation of thesis and theme statements.  Careful use of these verbs can result in precise 

identification of an author’s purpose.  Follow your teacher’s directions to categorize the verbs as transitive, intransitive, 

positive, negative, or neutral. 

 

VERBS FOR LITERARY ANALYSIS 

accentuates  accepts   achieves   adopts   advocates* 

affects   alleviates  allows   alludes*   alters* 

analyzes   approaches  argues   ascertains*  assesses* 

assumes   attacks   attempts   attributes*  avoids 

bases   believes   challenges  changes   characterizes 

chooses   chronicles  claims   comments  compares 

compels*  completes  concerns   concludes  condescends 

conducts   conforms  confronts*  considers  contends* 

contests*  contrasts   contributes  conveys   convinces 

defines   defies   demonstrates  depicts*   describes 

delineates*  despises   details   determines  develops  

deviates*  differentiates*  differs   directs   disappoints 

discovers  discusses  displays   disputes   disrupts* 

distinguishes  distorts*   downplays  dramatizes  elevates 

elicits*   emphasizes  encounters  enhances  enriches 

enumerates*  envisions  evokes   excludes   expands 

experiences  explains   expresses  extends   extrapolates* 

fantasizes  focuses   forces   foreshadows  functions  

generalizes*  guides   heightens  highlights  hints 

holds   honors   identifies  illustrates  illuminates 

imagines  impels*   implies*   includes   indicates 

infers*   inspires   intends   interprets  interrupts 

inundates*  justifies   juxtaposes*  lambasts”  laments* 

lampoons*  lists   maintains  makes   manages 

manipulates  minimizes  moralizes*  muses*   notes 

observes   opposes   organizes  overstates  outlines 

patronizes*  performs  permits   personifies*  persuades 

ponders*  portrays   postulates*  prepares   presents 

presumes  produces  projects   promotes  proposes 

provides   qualifies*  questions  rationalizes  reasons 

recalls   recites   recollects  records   recounts 

reflects   refers   regards   regrets   rejects 

represents  results   reveals   ridicules   satirizes* 

seems   sees   selects   specifies   speculates* 

states   strives*   suggests   summarizes  supplies 

supports   suppresses*  symbolizes  sympathizes  traces 

understands  vacillates*  values   verifies*  

 

VERBS TO USE INSTEAD OF EXEMPLIFIES 

appears   asserts   attests to   certifies   confirms 

connotes*  corroborates*  defines   demonstrates  denotes* 

depicts   discloses*  elucidates*  endorses*  establishes 

evinces*   exhibits   expounds*  exposes   intimates* 

manifests*  points to   proves   ratifies*   relates 

shows   substantiates*  suggests   typifies*   upholds 

validates* 

 

ADJECTIVES FOR USE IN LITERARY/RHETORICAL DISCUSSION 

DESCRIBING THE AUTHOR 
cultured   intellectual  erudite*   well-read  sensible 

rational   philosophic*  analytical  imaginative  perceptive 
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visionary*  prophetic*  optimistic  broad-minded*  idealistic* 

spiritual   orthodox*  unorthodox*  sympathetic  sophisticated* 

original   whimsical*  humorous  conservative*  liberal*  

progressive*  radical*   reactionary*  unprejudiced  realistic* 

romantic*  shallow   superficial  bigoted   opinionated* 

intolerant  hypocritical*  fanatical*  provincial* 

narrow-minded*  sentimental  skeptical*  cynical* 

 

DESCRIBING STYLE/CONTENT 

graphic*   intelligible*  explicit*   precise   exact  

concise*   succinct*  condensed*  metaphorical  poetic  

plain   simple   pure   forceful   eloquent* 

fluent   natural   restrained*  smooth   polished* 

classical   artistic   extravagant  obscure*  vague  

verbose*  pedantic*  ponderous*  ungraceful  harsh  

abrupt*   labored*   awkward  unpolished  crude*  

vulgar*   formal   artificial   utilitarian*  humanistic* 

naturalistic*  impressionistic*  subjective*  melodramatic*  fanciful*  

authentic*  plausible*  credible*  controversial  mystical* 

improbable*  absurd   trivial   commonplace    

 

DESCRIBING DICTION 

high or formal  low or informal  neutral     precise   exact 

concrete   abstract*  plain   simple   learned  

cultured   literal*   figurative*  connotative*  symbolic 

picturesque*  sensuous*  literary   colloquial*  slang*  

idiomatic*  inexact   obscure*  bombastic*  grotesque 

vulgar*   jargon*   emotional  obtuse*   moralistic* 

ordinary   scholarly  insipid*   proper   old-fashioned 

  

DESCRIBING SYNTAX   

loose sentence  periodic*  balanced*  interrupted  simple* 

compound*  complex*  compound-complex* declarative*  interrogative* 

imperative*  exclamatory*  inverted*  rhythmical  emphatic 

incoherent  rambling  tortuous   jerky   monotonous  

spare   unadorned*  jumbled   chaotic   journalistic* 

terse*   musical   lyrical*   elegant   solid 

 

DESCRIBING ORGANIZATION/STRUCTURE/POINT OF VIEW 

spatial*   chronological  flashback  flash forward*  in media res* 

step-by-step  objective*  subjective*  nostalgic*  reminiscent 

contemplative*  reflective*  clinical*   impersonal*  dramatic* 

omniscient*  limited* 

 

DESCRIBING IMAGERY (Substitute these precise adjectives for less precise ones such as vivid, colorful, and powerful.) 
bucolic*   pastoral*  gustatory*  olfactory*  tactile* 

kinetic*   kinesthetic*  sensual*   sacred   sexual 

auditory*  religious   animal   war/military  chaotic  

  

DESCRIBING CHARACTERS  (Great substitutions for pretty and ugly!) 

Physical Qualities 

manly   robust*   hardy*   sturdy   strapping* 

muscular  brawny*   lovely   fair   handsome  

dainty   delicate   graceful   elegant   shapely  

attractive  ravishing*  dapper*   immaculate  adept* 

skillful   agile*   nimble*   active   lively  

spirited*   vivacious*  weak   feeble*   sickly  
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frail   decrepit*  emaciated*  effeminate*  unwomanly 

hideous   homely*   course*   unkempt*  awkward 

clumsy   graceless  bizarre*   grotesque  incongruous* 

ghastly   repellent*  repugnant*  repulsive  loathsome* 

 

Mental Qualities  (Great substitutions for smart and stupid!  Which comments would you like to see on your papers?) 

educated   erudite*   scholarly  wise   astute* 

intellectual  precocious*  capable   competent  gifted 

apt*   rational   reasonable  sensible   prudent* 

observant  clever   ingenious*  inventive  subtle* 

cunning*  crafty*   unintelligent  unschooled*  ignorant  

illiterate*  irrational  foolish   vacuous*  simple  

thick-skulled*  idiotic   imbecilic*  witless*   deranged* 

demented*  articulate*  eloquent* 

 

Moral Qualities  (Great substitutions for good and bad!) 

idealistic*  innocent   virtuous*  faultless   righteous* 

upright*   exemplary  chaste*   pure   truthful  

honorable  trustworthy  straightforward*  decent   respectable 

wicked   corrupt*   degenerate*  notorious*  vicious  

incorrigible*  infamous*  immoral*  unprincipled*  depraved* 

indecent*  vulgar*   intemperate*  sensual*   dissolute* 

deceitful   dishonest  unscrupulous*  dishonorable*  vile*  

foul*   philandering*  opportunistic* 

 

Spiritual Qualities  (More great substitutions for good and bad!) 

religious   reverent   pious*   devout*   faithful 

regenerate*  holy   saintly   angelic   skeptical* 

agnostic*  atheistic*  irreligious*  irreverent*  profane* 

sacrilegious*  materialistic  carnal*   godless   diabolic* 

fiendlike*  blasphemous*  unregenerate*  altruistic*  charitable 

 

Social Qualities  (Terrific substitutions for nice and mean!) 

civil*   amicable*  contentious*  unpolished*  sullen* 

tactful*   courteous  cooperative  genial*   affable* 

hospitable*  gracious*  amiable*  cordial*   congenial* 

convivial*  jovial*   jolly   urbane*   suave* 

anti-social*  acrimonious*  quarrelsome  antagonistic*  misanthropic* 

discourteous  impudent*  impolite   insolent*  ill-bred 

ill-mannered  unrefined  rustic*   provincial*  boorish* 

brusque*  churlish*  fawning*  obsequious*  sniveling* 

grumpy   fractious*  crusty*   peevish*   petulant* 

waspish*  taciturn*   reticent*   gregarious*  garrulous* 

 

NOUNS FOR USE IN LITERARY/RHETORICAL DISCUSSION 
 

ANALYZING CHARACTERS 

foil*   nemesis*  adversary*  protagonist*  antagonist* 

confidante*  doppelganger*  narrator (unknown, reliable, naïve)   villain   

 

ANALYZING STRUCTURE/ORGANIZATION/POINT OF VIEW 

foreshadowing  epiphany*  analogy*  extended metaphor* shifts 

parallel structure  comparison/contrast transition  sequence  definition 

juxtaposition*  anecdote*  frame story*  arrangement  classification 

categorization  placement  person (first, second, third)*    

perspective (chronological, geographic, emotional, political)* 
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ANALYZING SYNTAX 

repetition  parallelism  anaphora*  subject*   predicate* 

object*   direct object*  indirect object*  phrase*   clause*  

infinitive*  participle*  gerund*   modifier*  dependent clause* 

independent clause* subordinate clause* preposition*  conjunction*  interjection* 

deliberate fragment* appositive*  emphatic appositive* semicolon*  colon*  

rhetorical question* noun*   comma   pronoun*  proper noun* 

common noun*  collective noun*  abstract noun*  concrete noun*  dialogue* 

apostrophe*  chiasmus*  parenthetical expression footnote   catalogue*  

capitalization for effect inversion*  antecedent*  hyphen*   dash*  

active voice*  passive voice*  tense   compound nouns/adjectives 

 

IDENTIFYING GENRE/PURPOSE 

novel   novella*   autobiography*  memoir*  biography 

letter   sermon   speech   treatise*   abstract* 

synopsis   critique*   personal narrative  journey    fable*  

travelogue  essay*   commentary*  argument  verse 

farce*   editorial*  tirade*   review 

assessment  eulogy*   elegy*   parody*   allegory* 

apology   soliloquy*  monologue*  portrayal  archetype* 

   

 

IDENTIFYING SOUND DEVICES 

alliteration*  assonance*  consonance*  repetition*  rhyme* 

end rhyme*  feminine rhyme*  masculine rhyme* meter*   slant rhyme* 

incremental rhyme* 

 

 

 

 

 

 

 

 

THEME VOCABULARY 

 

Brendan Kenny’s List of Abstract Ideas for Forming Theme Statements: 

 
alienation   
ambition    
appearance v. reality  
betrayal    
bureaucracy   
chance/fate/luck   
children    
courage/cowardice  
cruelty/violence   
custom/tradition   
defeat/failure   
despair/discontent/disillusionment 
domination/suppression  
dreams/fantasies  

duty    
education   
escape    
exile    
faith/loss of faith   
falsity/pretence  
family/parenthood  
free will/willpower 
game/contests/sports  
greed 
guilt   
heart v. reason   
heaven/paradise/Utopia  
home    

identity   
illusion/innocence  
initiation   
instinct    
journey (literal or   
       psychological)  
law/justice   
loneliness/solitude  
loyalty/disloyalty   
materialism   
memory/the past   
mob psychology   
music/dance 
patriotism   

persistence/perseverance 
poverty  
prejudice    
prophecy 
repentance  
revenge/retribution 
ritual/ceremony 
scapegoat/victim  
social status (class)  
the supernatural   
time/eternity   
war    
women/feminism  
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IDENTIFYING and EXPRESSING THEME 
 

Method A (sample from Writing Essays about Literature by Kelley Griffith): 
 

Subject 

1. What is the work about? Provide a one to three word answer. See “Theme Vocabulary” above. 

 

Theme 

2. What is the author’s message with regard to #1 as it pertains to the human condition?  In other words, 

what comment does the work make on human nature, the human condition, human motivation, or 

human ambition? 

 

3. In identifying and stating theme, be sure that the observation is not too terse to express the  

a. complexity of the human experience 

b. avoids moralizing words such as should and ought 

c. avoids specific reference to plot and characters 

d. avoids absolute words such as anyone, all, none, everything, and everyone 

 

4. Using both dependent and independent clauses, write a complex sentence which fulfills the 

requirements above and which explains one of the major themes of the work. 

 

Sample for Anna Karenina: 

 

Subject: sacred versus profane love 

 

Theme: Although people can, through no fault of their own, become entrapped in long-lasting and 

destructive relationships,  “sacred” commitments, like marriage and parenthood, take precedence over 

extramarital “loves,” no matter how passionate and deeply felt they may be. 
 

 

 

 

Method B (adapted from material by Brendan Kenny): 
 

1. Theme is an abstract idea (See “Theme Vocabulary” above) coupled with a universal comment or 

observation which addresses one of the following: 

a. human motivation 

b. the human condition 

c. human ambition 

 

2. A strategy for discovering a work’s theme is to apply questions about these areas to the work. 

 

* What image of humankind emerges from the work?  If people are good, what good things do they 

do?  If people are “no damned good” (Mark Twain), how and to what extent are they flawed? 

 

*What moral issues are raised in the work?  Who serves as the “moral center” of the work?  Who is 

the one person with whom the author vests right action and right thought?  What values does the 

moral center embody? 
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* Is the society or social scheme portrayed by the author life-enhancing or life-destroying?  What 

causes and perpetuates this society? 

 

* What control over their lives do the characters have? Are there forces beyond their control? 

 

* How do the title, subtitle, epigraph, and names of the characters relate to the theme?   

 

3. In identifying and stating theme, be sure that the observation  

a. is not too terse to express the complexity of the human experience 

b. avoids moralizing words such as should and ought 

c. avoids specific reference to plot and characters 

d. avoids absolute words such as anyone, all, none, everything, and everyone 

 

 

 

Sample for “The Most Dangerous Game”: 

Men, when they are courageous and lucky, even in a hostile environment, can overcome the odds against 

their survival. 

 

Sample for The Catcher in the Rye: 

In the presence of corruption, escape may provide some hope of preserving our innocence but denies our 

responsibility to alter, rebel against or sometimes grow to accept what we see as threatening.  
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How to Connect Rhetorical Choices to Meaning in Fiction or Non-Fiction 

NOTE:  In general, a connection of device to meaning should be 3-5 sentences long.  The templates 

below are a starting place; you will eventually learn to vary them to suit your purposes.  A 

connection must articulate the meaning a device suggests and HOW this suggestion is achieved. 

 

Diction 

 Identify the grammatical unit (phrase, noun, verb, adjective, adverb, etc.) and provide the context 

in which it appears in the text.  Consider connotation as well as denotation.  Do NOT write: The 

writer uses diction.  That’s like saying: The writer uses words. 

 Connect the diction to the meaning of this text.  Avoid generic commentary.  Provide an original 

insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The phrase* ____________________________ used to describe/identify ______________________ 

conveys _______________________ since / because / in that ___________________________________. 

This is significant because _______________________________________________________. 

   * or the noun, verb, adjective, adverb  

 

Example (fiction):  

The phrase, “a thin beard of ivy,” used to describe Jay Gatsby’s mansion conveys both intrigue and inexperience.  

Since the ivy is “thin,” Fitzgerald suggests a wealth without lineage, newly formed and barely veiled; yet, the ivy as 

a “beard” suggests a worldly desire to conceal.  This is significant because through the description of his mansion, 

Gatsby is portrayed as both ingénue and chameleon, alerting the reader to the protagonist’s dual and perhaps 

contradictory nature. 

 

Example (nonfiction): 

In the introduction to Why We Can’t Wait, a book written by Martin Luther King, Jr. and published in 1964, the 

phrase “pale history books in Harlem and Birmingham,” used to describe textbooks read and studied in schools 

conveys both the race of the authors and their failure to acknowledge the unmet promises of the Emancipation 

Proclamation.  Since the textbooks are “pale,” King suggests that authors of history books used in America in the 

1960s are exclusively white and that their version of history is not only incomplete and biased but also unhealthy, as 

sick people are often pale and weak.  This unusual description of history books is significant because it portrays 

racial bias as a disease that infects and weakens the most vulnerable, children, in both the North and the South, a 

disease which afflicts America 100 years after Lincoln’s proclamation ended slavery. 

 

Syntax 

 Identify the syntactical choice the author has made and provide the context in which it appears in 

the text. Do NOT write: The writer uses syntax.  Since syntax refers to the order and structure of 

words, phrases, etc, it always exists – even if you do not find it noteworthy. 

 Connect the syntax to the meaning of this text.  Avoid generic commentary.  Provide an original 

insight.  Pay attention to your own diction.  It enhances your analysis. 
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Model: 

The ________________________________ function(s) to ____________________________________ 

_______________________________________________________________________.  This structure 

supports the author’s purpose to _________________________________________________________. 

 

Example (fiction):  

Gatsby’s interrupted sentences dramatize his nervousness and hesitation as he discusses his upcoming meeting with 

Daisy at Nick’s bungalow.  Stuttering, “Why, I thought – why, look here, old sport, you don’t make very much 

money, do you,” Gatsby reveals his true vulnerability and weakness showing a stark contrast to the “greatness” that 

has been established in the early chapters of the novel.  Fitzgerald continues to reveal chinks in Gatsby’s armor as 

the novel progresses preparing the reader for protagonist’s ultimate fall. 

 

Example (nonfiction):  

In the second paragraph of Chapter XI in The Narrative of the Life of Frederick Douglass, Douglass’s concluding 

sentence with its flood of parallel phrases and clauses connected by dash after dash after dash dramatizes the 

confusion, misery, and terror Douglass feels as a runaway slave because he can be “seized upon by his 

fellowmen”and dragged back to slavery by “legalized kidnappers.” Imploring others to put themselves in the place 

of  “a fugitive slave in a strange land—a land given up to be the hunting-ground for slave-holders—” Douglass 

strings together rapid-fire parallel yet contrasting phrases, “in the midst of plenty, yet suffering the terrible 

gnawings of hunger,—in the midst of houses, yet having no home,—“  trying desperately to explain why his arrival 

in New York did not bring the elation expected for a former slave living in a free city.  With this torturous, fifteen 

line sentence he emphasizes the ironic agony and despair of “the toil-worn and whip-scarred fugitive slave.”   

 

Imagery  

Word pictures appealing to one of the 6 senses (visual, auditory, gustatory, olfactory, tactile, kinesthetic). 

If you can’t identify which one, it isn’t a valid example of imagery.  

 Identify the image and provide the context in which it appears in the text. 

 Connect the image to the meaning of this text.  Avoid generic commentary.  Provide an original 

insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The image of   ______________________________ depicts a (picture, sense, state, etc.) of __________ 

_____________________________ because the reader (sees, envisions, realizes) that ______________ 

___________________________________________________________________________________.  

This is significant because ______________________________________________________________. 

Helpful hint: 

Some other examples of purposeful syntactical choices an author might make: parallelism, anaphora, 

rhetorical question, appositives, polysyndeton, asyndeton, prepositional phrases, etc.  According to Jeff 

Sommers and Max Morenberg, authors of The Writer’s Options, appositives define, summarize, and clarify.  

Prepositional phrases may elaborate and clarify by indicating how, where, when, why. 
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Example:  

The image of an “argument . . . pull[ing]”  Nick back to the party “as if with ropes” conveys his helpless 

struggle to get away from the gathering in Tom and Myrtle’s apartment at the same time that it dramatizes 

his fascination with the inebriated and adulterous events that are occurring.  The reader can see that much 

as ropes confine, restrain, and render one helpless, Nick, due perhaps to a lack of experience or a flawed 

moral code, remains discomfited yet seems unable to confront or reject the lies and pretenses of the party 

guests.  This is significant because the reader must question Nick’s declaration that he is tolerant and 

honest.  

 

Figurative Language: Metaphor or Simile 

 Identify the metaphor or simile and provide the context in which it appears in the text.  

 Connect the metaphor or simile to the meaning of this text.  Avoid generic commentary.  Provide 

an original insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The subject of (x) _____________________ is compared to (y) ____________________.  This is fitting 

because (x) _______________________ and (y) ______________________ share these characteristics: 

(a) ____________________________________ and  (b) ______________________________________.  

This is significant because ______________________________________________________________. 

 

Example:  

In his “I Have a Dream” speech, Martin Luther King, Jr. compares the condition of poverty to a “lonely 

island.”  This is a fitting comparison because poverty and a lonely island share these characteristics: (a) 

isolation and alienation from the “vast ocean of material prosperity” which surrounds them and (b) both 

are small, singled out, vulnerable, and surrounded by something they don’t possess.  This comparison 

causes the audience to consider the tangible social barriers created by an invisible financial limitation to 

feel sympathy for the isolated poor.  

 
Figurative Language: Personification  
A figure of speech in which animals, abstract ideas, or inanimate things are referred to as if they were human. 

 Identify the animal, abstract idea, or inanimate thing and provide the context in which it appears in 

the text. Identify the human characteristic that is ascribed to it. 

 Connect the effect of the personification to the meaning of this text.  Avoid generic commentary.  

Provide an original insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

In _______________________________, ___________________is personified as possessing the human  

characteristic(s) of ___________________________________________ .  The author employs  

personification in order to___________________________________________________________. 
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Example: 

"Today, we begin a new chapter in the history of Louisiana. I've said throughout the campaign that there are two 

entities that have the most to fear from us winning this election. One is corruption and the other is incompetence. 

If you happen to see either of them, let them know the party is over."  

-- Bobby Jindal, Louisiana Governor-Elect victory Speech (as posted on americanrhetoric.com) 

In Bobby Jindal’s victory speech, the abstract ideas of corruption and incompetence are personified as 

possessing human form and consciousness.  The governor-elect suggests that members of his audience 

might encounter or “see” them and should inform them that their “party” is over.  Through this 

characterization, Jindal simultaneously emphasizes his strength as a leader and sends a strong message, 

without naming specific perpetrators, that those who may possess those qualities will be driven out of the 

state’s government. 

 

Figurative Language: Hyperbole  
Deliberate exaggeration used to heighten effect or create humor – remember that this is a figure of speech not meant 

to be interpreted literally – e.g., I’m so hungry I could eat a horse. 

 Identify what is being exaggerated and provide the context in which it appears in the text. 

 Connect the effect of the hyperbole to the meaning of this text.  Avoid generic commentary. 

 Provide an original insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The deliberate exaggeration of _________________________________ serves to express ____________ 

________________________.  Through this heightened image, the reader_________________________. 
 

Example: 

From Robert Frost’s poem, “After Apple-Picking” 

 For I have had too much 

 Of apple-picking: I am overtired 

 Of the great harvest I myself desired. 

 There were ten thousand fruit to touch, 

 Cherish in hand, lift sown, and not let fall. 

 

In Frost’s poem, “After Apple-Picking,” the speaker deliberately exaggerates the number of apples in 

order to emphasize his shift from excitement and desire to his extreme weariness during the harvest.  The 

speaker has had “too much” as a result of the “ten thousand” fruit to touch.  Through this image, the 

reader comes to understand that the speaker is not only weary of body, but is also “overtired” in spirit as 

well. 

 [Example taken from A Contemporary Guide to Literary Terms by Edwin J. Barton and Glenda A. Hudson (Houghton Mifflin, 2004)] 
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Symbol 

 Identify both the concrete and abstract meanings of the symbol and provide the context in which it 

appears in the text.  

 Connect the symbol to specific characters in this text.  Avoid generic commentary.  Provide an 

original insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The ________________________________ symbolizes ________________________________  

  concrete      abstract 

for _______________________________ because it represents __________________________ 

_________________________Through this symbol, the author ____________________________. 

 

Example:  

The pearls Daisy Buchanan rescues from the trash and subsequently wears “around her neck”  symbolize 

her ultimate choice of money over love because they represent Tom’s vast wealth (they were “valued at 

three hundred and fifty thousand dollars”) in contrast to Gatsby’s avowal of love, symbolized by the letter 

she “wouldn’t let go of.”  By highlighting Daisy’s donning of the pearls, Fitzgerald comments on the 

shallow and misguided values of the 20th Century American, one who pursues the elusive “dream” instead 

of concrete relationships.   

 

Detail 

 Identify the detail and provide the context in which it appears in the text. 

 Describe the function of the inclusion of that detail in this text.  Avoid generic commentary.  

Provide an original insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The detail of _____________________________________________ conveys _____________________ 

___________________ since/because/in that ______________________________________________.  

The author wants the reader to see ______________________________ because/so that ____________.  

 

Example: 

The detail of the string of polo ponies Tom Buchanan brought east with him from Chicago conveys his 

vast wealth and hedonism.  Moving the ponies is expensive and unnecessary, suggesting that Tom does 

not need to concern himself with cost but does concern himself with appearing more powerful than his 

peers.  Fitzgerald wants the reader to see Tom as spoiled and self-indulgent so that Tom will appear 

distasteful even before the reader learns of his current affair. 
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Allusion 

 Identify the allusion (indirect reference by an author to another text, historical occurrence, or to 

myths and legends) and provide the context in which it appears in the text. 

 Describe the function of the allusion in this text.  Avoid generic commentary.  Provide an original 

insight.  Pay attention to your own diction.  It enhances your analysis. 

 

Model: 

The author or speaker alludes to ________________________________________ in order to  

______________________________________________.  Through this reference, the reader connects 

___________________________ to _________________ and can more fully understands the author’s 

purpose to _________________________________________. 

 

Example: 

“For us, they fought and died, in places like Concord and Gettysburg; Normandy and Khe Sahn.” 

- Barack Obama 

 

Obama’s allusions to Concord, Gettysburg, Normandy, and Khe Sahn offer examples of struggles that 

Americans have faced in the past which parallel the unique struggles Americans believe they are currently 

facing with our economy, environment, and world conflict.  Even though the references are meant to show 

these struggles, the president’s desired effect is to provide hope and resolve to the listener since these 

battles resulted in victories for America.  Citizens are reminded that they can be victorious in our modern 

struggles. 

 

Examples of “generic” commentary: gets the reader’s attention, draws the reader in, etc. 
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Visuals  
 

The OPTIC Method of Visual Analysis 

Use this strategy when you are analyzing a photograph, artwork, or other visual to help 

you talk about what you see. 

 
 

O = Overview:  What is happening in the picture?  Summarize the “action” of the visual without 

analyzing its meaning yet.   

 

 

P = Parts of the picture:  Break the picture down into sections. Describe the placement of 

objects on the canvas.  Name everything that you see.  Describe color, lighting, and movement in the 

picture.  

 

 

T = Title:  What does the title tell you about the picture?  How much does it add to what you 

understand or do not understand about the picture?  Explain your answers. 

 

 

I = Interrelationships:  Analyze the relationships in the picture. How do objects or people or 

colors relate to each other in the picture?  What clues to the message or argument are these relationships 

giving you?  What seems to be the most important “relationship” in the picture? 

 

 

C = Conclusion:  Draw a conclusion to the meaning or message of the picture based on what you 

have viewed and written.  Essentially, what is the argument the artist is trying to convey?  
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Drama 
 

 Act: one of the main divisions of a play, defined by plot elements such as rising action, climax, and 

resolution 

 Aside: a convention in drama whereby a character onstage addresses the audience to reveal some inner 

thought or feeling, inaudible to other characters onstage 

 Anadiplosis (Greek for "doubling"):  Repeating the last word of a clause at the beginning of the next 

clause       Ex. Yoda - "Fear leads to anger; anger leads to hatred; hatred leads to conflict; conflict leads to 

suffering." 

 Cast: the set of actors in a dramatic production  

 Characters: The people or animals in stories. The main character has the most importance in the story and 

does the most to support the plot. Most of the action should follow the main character.  

 Character Foil: a character who, by his contrast with the main character, serves to accentuate that 

character’s distinctive qualities or characteristics 

 Character Tags: The name of the character in all capital letters followed by a colon. It identifies for the 

reader the character who is speaking the line of dialogue.  

 Chorus: in classical Greek drama, the group of actors who described and commented upon the main action 

of a play with song, dance, and recitation; in musicals, the group of actors whose songs and dances reflect 

and enhance the development of the plot.  

 Comedy: A type of drama in which the characters experience reversals of fortune, usually for the better and 

things work out happily in the end.  

 Comic Relief: humorous scene or passage inserted into an otherwise serious work (emotional outlet for 

audience/contrasts seriousness of work)  Ex. the Porter in Macbeth 

 Conflict: The opposition of characters that creates the action or the events that keeps the plot moving 

forward in the story.  

 Dialogue: The lines spoken between the characters. In a drama, this is the main tool the playwright uses to 

develop the plot and the characters. 

 Drama: A literary text presented in dialogue or pantomime. It is a story intended to be acted out as a play. 

 Exposition: The first stage of a fictional or dramatic plot, in which necessary background information is 

provided. 

 External Conflict:  Outside forces that have an effect on something (Lady Macbeth’s persistence) 

 Figurative Language: Language that is not intended to be taken literally, but is layered with meaning 

through the use of imagery, metaphors, and other literary devices.  

 Flashback: An interruption of a play's chronology to describe or present an incident that occurred prior to 

the main time frame of a play's action  

 Foreshadowing: Hints of what is to come in the action of a play or a story.  

 Genre: The type or class of a work, usually categorized by form, technique, or content. Some examples of 

literary genres are epic, tragedy, comedy, poetry, novel, short story, and drama.  
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 Hamartia: from Greek tragedy that literally means "missing the mark."  The protagonist’s tragic flaw, 

especially a misperception, a lack of some important insight, or some blindness that ironically results from 

one's own strengths and abilities, which brings about their downfall (Ex. ambition/greed) 

 Hubris: It is a negative term implying both arrogant, excessive self-pride or self-confidence, 

 Imagery: The use of language to create mental images and sensory impressions.  

 Inference: a logical guess made by connecting bits of information.  

 Internal Conflict:  Inside force that has an effect on something  (Macbeth’s ambition/greed/guilt)  

 Monologue: A speech by a single character without another character's response. 

 Narrator: The voice and implied speaker of a fictional work, to be distinguished from the actual living 

author.  

 Paradox:  reveals a kind of truth which at first seems contradictory  “Fair is foul, foul is fair 

 Playwright: A person who writes plays,  

 Scene: a part of an act defined by the changing of characters 

 Scene Directions: These are set off in parentheses at the beginning of a play or an act. Tell the reader when 

and where the scene is set and what was happening as the scene begins. 

 Script: A written version of the speech and actions of performers, as in a play or film.  

 Soliloquy: monologue delivered by a character while alone onstage revealing inner thoughts, emotions, or 

some other information the audience needs to know 

 Stage Directions: These are set off in parentheses between lines of dialogue. They describe for the reader 

the actions and movements of the characters during the scene.  

 Symbol: An object or action in a literary work that means more than itself, that stands for something 

beyond itself.  

 Theme: The central or universal idea of a piece of fiction.  

 Tragedy: A type of drama in which the characters experience reversals of fortune, usually for the worse. 

Catastrophe and suffering await many of the characters, especially the hero. Tragedy is an imitation 

(mimesis) of an action that is serious, complete, and of a certain magnitude; [. . . ] through pity [eleos] and 

fear [phobos] effecting the proper purgation [catharsis] of these emotions. 

o Act I: state of happiness, height of fame/power 

o Act II: problem or dilemma   

 *Shakespearean Climax 

o Act III: CRISIS  

o Act IV: crisis could be averted but isn’t/disaster 

o Act V: grim consequences of failure 

 Tragic Flaw: see Hamartia 
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Poetry 
POETRY’S RHYTHM  

Rhythm gives a poem its sound, and lots of elements in poetry are related to rhythm.  

 

Stress / Accent  

A line of poetry is filled with syllables. When a syllable is given emphasis, it is called a stressed syllable. 

Stress is the emphasis given to the syllable. 

 Example: “water” has two syllables: wa – ter  

 

The first syllable (“wa”) is the stressed syllable – it is pronounced with more emphasis than the 

second syllable (“ter”), which is the unstressed syllable. 

 

Foot  

A foot is a combination of stressed and unstressed syllables in a line of poetry. An unstressed syllable is 

marked with a (') symbol and a stressed syllable is marked with a (ᵕ) symbol. 

Iamb:   A foot with two syllables, one that is unstressed followed by one that is stressed.  

Trochee:  A foot with two syllables, this time one stressed followed by one unstressed.  

Spondee:  A foot with two syllables, both of which are stressed.  

Anapest:  A foot with three syllables, two stressed followed by one unstressed syllable.  

Dactyl:  A foot with three syllables, one stressed followed by two unstressed syllables.  

 

Meter  

This is the number of feet in a line of poetry.  

Monometer: a line with 1 foot  Dimeter: A line with 2 feet  

Trimeter: A line with 3 feet   Tetrameter: A line with 4 feet  

Pentameter: A line with 5 feet  Hexameter: A line with 6 feet  

Heptameter: A line with 7 feet  Octameter: a line with 8 feet  

 

Iambic Pentameter  

If a line of poetry has 5 feet, and those 5 feet are all iambs, you have a line of poetry that is called iambic 

pentameter. 

 Example: How do / I love / thee? Let / me count / the ways.  

“Sonnet 43”  

Elizabeth Barrett Browning 

 

Scansion: When you scan a poem, you are looking for the metrical patterns in a poem. [Looking] for the 

patterns of stressed and unstressed syllables [allows] you to figure out the type of feet being used.  
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POETRY’S FORM  

 

Line: lines of words in a poem may appear alone or grouped together in stanzas  

Stanza: a group of lines in a poem. A stanza is similar to the paragraph.  

 

Quatrain: a stanza of four lines.  

 

Couplet: a stanza of two lines. 

 

Ballad: a ballad is a poem that usually tells a story that is similar to a folktale. It is often written in 

quatrains, and usually in lines that are iambic trimeter.  

 

Elegy: a serious poem, typically written in lament of a person who has died.  

 

Epic: a long narrative poem, typically about heroic deeds and events.  

 

Lyric: a poem that express the personal mood, feeling, or meditation of a single speaker.  

 

Narrative: a poem that tells a story  

 

Sonnets: a 14-line poem that follows a formal rhyme scheme 

 

Petrarchan sonnet (or Italian sonnet) 

Each of its 14 lines will be written in iambic pentameter. There will be an octave (a group of 8 

lines) at the beginning, and a sestet (a group of 6 lines) at the end. 

 

Shakespearean sonnet (or English sonnet)  

Each of its 14 lines will be written in iambic pentameter. There will be three quatrains, and will 

end with a couplet. The rhyme scheme will be A-B-A-B, C-D-C-D, E-F-E-F,G,G  

 

STRUCTURAL TECHNIQUES  

 

Caesura: a pause marked by punctuation in the middle of a line of poetry  

 

Enjambment: this occurs when the idea or phrase in a poem is carried over from one line into the next.  

 

Examples:  “There are their fragments, all I remember of them,  

wanting more knowledge of them. In the mirror and in my kids  

I see them in my flesh. Wherever we are  

they parade in my brain…”  

“Light”  

Michael Ondaatjie 

 

From the Vainier College Learning Centre  
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Poetry Analysis 

SOAPSToneD 

Speaker ● Who is delivering the message? 

● What is the speaker’s credibility?  

● What is the speaker’s persona?  

● How does the speaker choose to present the message? 
 

Occasion ● What is the context of the message? 

● What is the exigence, or impetus/reason for delivering the 

message?  

● What is the cultural landscape at the time when the message was 

delivered (what was occurring in the society of that time and 

place)?  
 

Audience ● Who is the intended audience? Be as specific as possible.  

● What values does the audience hold that the speaker appeals to? 
 

Purpose  ● What is the speaker’s intent? 

● Is the text persuasive, informative, didactic (instructional), or 

entertaining? 
 

Subject ● What is the main idea of the passage? 

● What are the principal lines of reasoning or structure/types of 

arguments used? 
 

Tone ● How does the author feel about the subject/argument? 

● How does the author feel about the audience? 

● What is the author’s overall attitude about this topic? 
 

Devices ● What specific rhetorical devices and strategies did the author 

use? 

● What was their intended effect? 
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Depth and Complexity Resources 

Depth 

________ 

Icon 

________ 

Definition Examples 

Language of 

the Discipline 

 

What vocabulary terms are specific to the content or 

discipline? 

Tools                  
Acronyms 

Jargon               

Abbreviations 
Icons                 

 Terms 

Slang 

Details 

 

What are the defining features or characteristics? Find 

examples and evidence to support opinions and ideas.  

Parts                     

Factors 
Attributes 

Variables 

Distinguishing Traits 

Patterns 

 

What elements reoccur? What is the sequence or order 

of events? Make predictions based on past events. 

Predictability 
Repetition 

Unanswered 

Questions 

 

What information is unclear, missing, or unavailable? 

What evidence do you need? What has not yet been 

proven?  

Missing parts 

Incomplete ideas 
Discrepancies 

Unresolved issues 
Ambiguity  

Rules 

 

What structure underlies this subject? What guidelines 

or regulations affect it? What hierarchy or ordering 

principle is at work? 

Structure 

Order 

Reasons 
Organization 

Explanation  

Classification  

Trends 

 

Note factors (social, economic, political, geographic) 

that cause events to occur. Identify patterns of change 

over time. 

Influence 

Direction 
Course of Action 

Compare 

Contrast 
Forecast 

Ethics 

 

What moral principles are involved in this subject? 

What controversies exist? What arguments could 

emerge from a study of this topic? 

Values 
Morals 

Pro and Con 

Bias 
Discrimination 

Prejudice 

Judgement  
Differing opinions 

Point of view 

Right and wrong  
Wisdom  

Big Ideas 

 

What is the main idea? What theory or general 

statement applies to these ideas? How do these ideas 

relate to broad concepts? 

Draw conclusions 
Make generalizations 

Summarize 

Theory 
Principle 

Main idea  
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Across the 

Disciplines 

 

Relate the area of study to other subjects within, 

between, and across disciplines. 

Connect 
Associate 

Integrate 

Blend  

Changes Over 

Time 

 

How are elements related in terms of the past, present, 

and future? How and why do things change? What 

doesn’t change? 

Connecting points in time 
Examining a time period 

Compare and contrast 

Multiple 

Perspectives 

 

How would others see the situation differently? Different roles and knowledge 

Opposing viewpoints  
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Argument and Persuasion 
 

Remember, rhetoric refers to the effective use of language. How is that effect created?  

 

Aristotelian Appeals  

 

      
 

The Greek philosopher Aristotle identified three main types of rhetorical appeals: appeals to LOGOS, to ETHOS, 

and to PATHOS.    

Logical Appeal:  You appeal to logic when you rely on your audience’s intelligence and offer credible evidence to 

support your argument. That evidence includes 

● Facts – valuable because they are not debatable; they represent the truth 

● Examples – events or circumstances that relate to claim 

● Precedents – specific examples from the past 

● Authority – the authority figure must be timely (not out-dated) and qualified to judge the topic 

● Deductive or inductive reasoning – applying a general principle to several common stances (deduction) or reaching a 

conclusion based on several common instances (induction); these are often used together in argumentation 

  

Ethical Appeal:  This is an appeal to trust, suggesting that your argument is valid because you and/or the sources 

you cite are reliable.  

● This appeal involves convincing your audience that you are intelligent and can be trusted.  

● It is perhaps the most difficult appeal to establish because you have to prove yourself reliable by demonstrating that 

you understand what you are arguing because you have had personal experience (or know someone who has), or 

because you have thoroughly researched the issue.  

● A reader is more likely to give credence to an argument presented in an articulate, logical way than to one that is 

overly emotional or characterized by fallacies. In addition, you may incorporate ethical appeal by citing recognized, 

respected authorities. 

● Find some mutual ground for both sides of the argument. An acknowledgement that your opposition can raise 

legitimate objections that must be addressed is essential in establishing your credibility and your ability to treat the 

topic fairly. However, be careful not to over-do this; remember which side you are supporting. 

  

Emotional Appeal:  Can be very effective if not overdone, especially if your topic is an emotional one.  

● Because your audience has emotions as well as intellect, your argument must seek to engage the audience emotionally. 

However, when used alone, emotional appeal is not as effective as when it is used in conjunction with logical and/or 

ethical appeals. Take care not to seem overly emotional; doing so can hurt your credibility. Using extreme emotional 

appeal alone is not wise.  

● Connotative words and tones, the use of figurative language, description, and imagery are appropriate to use when you 

are creating emotional appeal. Loaded words and phrases tend to be convincing when used appropriately and 

accurately.  
 

Source: Applied Practice, Ltd. ©2012 
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“Everything’s an Argument” 

An argument, simply, is an opinion (claim) supported by evidence.  

Argument = Claim + Evidence 

A = C+E 

Evidence can take on different forms depending on the nature of the argument, the purpose of the 

argument, and the needs of the audience.  

● Something that is argumentative is not and does not necessarily have to attempt to persuade. An 

argument is simply an opinion supported by evidence; persuasion involves moving people to act. 

● Although an argument doesn’t have to persuade people, an argument can implicitly be persuasive.  

 

Elements of Argument  

● Here, we can define rhetoric as “the art of arguing effectively” 

● An argument is composed of three different elements: 

○ The Speaker: the person/persona delivering the message 

○ The Purpose: the topic + the reason for delivering the argument 

○ The Audience: both specific (the specific group that is listening to/reading the argument) 

and general (the more generalized group of people the speaker is trying to reach) 

● As you know, the analysis of the relationship(s) between the three elements of an argument is 

called rhetorical analysis.  

 

Arguments can be found in different forms: written texts, spoken orations, visual media. In one way or 

another, everything is an argument. 

THE LANGUAGE OF ARGUMENT 
 
VERBS 
attack   charge   claim   propose   defend 
challenge  qualify   counter   repudiate*  allege* 
validate   confirm   affirm*   argue   assume 
answer   agree/disagree  verify   resolve   concede* 
grant*   generalize  specify   debate   dispute 
assert 
 
NOUNS 
warrant   validity   plausibility*  practicality  proposal 
solution   resolution  bias   credibility  accountability 
vested interest  conflict of interests enthymeme*  pathos*   ethos* 
logos*   counterargument  premise*  syllogism*  deduction* 
induction*  fallacy*   ad hominem  exigence*  speaker 
audience   purpose   message   precedent*  testimonial* 
rebuttal*   antithesis*  non sequitur*  circular reasoning* bandwagon* 
refutation  slippery slope*  anecdote*  advocacy*  rhetoric* 
invective*  proponent*  assertion   adherent *  red herring* 
qualifier*  begging the question* justification  cause/effect 
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FORMAT OF AN ARGUMENT: TEMPLATES 

Basic Elements: Each of these represents a part of a paper, which might be one or more paragraphs, or treated in 

the same paragraph as another section.  

● Introduction 

○ Introduces topic 

○ Establishes credibility of speaker  

○ Establishes connection to audience (appeal to ethos/pathos) 

● Narration 

○ Summarizes background information and context for argument 

○ Sets up the stakes for the argument (appeal to logos/pathos) 

● Confirmation 

○ Lays out in a logical order the claims and evidence that support the thesis (strong appeal to logos) 

● Refutation and Concession 

○ Looks at opposing viewpoints 

○ Anticipates objections from the audience 

○ Uses opposing viewpoints/objections to strengthen the thesis (appeal to logos, ethos) 

● Summation 

○ Strong conclusion, amplify the force of the argument, show the readers that this solution is the best 

at meeting the circumstances (appeal to logos, pathos, and ethos) 

 

Toulmin Model 

Because _______________(grounds)___________________,  

therefore* _______________(claim)____________________,  

since __________________(warrant)___________________.  

 

*The word “therefore” can be stated or implied – see example below. 

1st blank = grounds (specific, provable material used to support a claim) 

2nd blank = claim (main point of the essay, usually stated directly as the thesis)  

3rd blank = warrant (logical inference that connects claim back to the grounds)  

 

EXAMPLE Claim: Charise should be elected class president.  

Grounds: Charise is an honor student.  

Warrant: A person who is an honor student would make a good class president.  

Because Charise is an honor student, she should be elected class president, since a person who is an 

honor student would make a good class president. 
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Basic Terminology 

Sources: Applied Practice, Ltd. ©2012 and www.americanrhetoric.com  

● Aristotelian Appeals (see p. 40)  

● Assertion (or Claim) – a statement made by the writer for consideration as true  

a. People shouldn’t smoke…  

b. Slavery should be abolished… 

● Evidence – the reasons that support the claim in the form of a “because” clause 

a. …because smoking can cause serious health problems for the smoker and for those around him. 

b. …because it is inhumane to both the slaves and the slaveholders. 

● Grounds – specific reasons or support that backs up the claim  

a. People shouldn’t smoke because smoking has been proven to cause cancer in lab rats.  

b. Slavery should be abolished because it strips the humanity from the slaves, such as not allowing 

them to know their birthday or learn to read and write, and the slave-owners, such as turning Ms. 

Auld from a sweet, angelic woman into a cruel monster. 

● Qualification – modification of a claim according to available evidence; qualifying words include 

sometimes, many, most, often, few, usually, some, etc.  

● Warrant – unstated assumption about the argument that is shared by the audience (without a specific 

warrant, an argument will be weak)  

● Rebuttal (or Refutation) – final opposition to an assertion 

● Deduction (Deductive Reasoning) – reasoning that assumes a general principle (major premise) and 

applies that to a specific application (minor premise)  

● Syllogism – deduction with a major premise, minor premise, and conclusion is called a syllogism. If you 

accept both the major and minor premise, then you have to grant the conclusion. 

a) Major Premise: All humans are mortal.   

b) Minor Premise: Michael is human.   

c) Conclusion: Therefore, Michael is mortal.   

● Enthymeme – reasoning in which one or more statements of a syllogism (a three-pronged deductive 

argument) are left out of the configuration; an abbreviated syllogism or truncated deductive argument in 

which one or more premises or the conclusion is/are omitted. Statements may be strategically excluded 

because they are too obvious or because revealing them might damage the force of the argument, or in order 

to let the audience infer it. The idea here is that audiences who have to draw out premises or conclusions for 

themselves are more likely to be persuaded by the overall argument.  

○ The syllogism above would be rendered an enthymeme simply by maintaining that “Socrates is 

mortal because he’s human” (leaving out the major premise) – or, put differently, “Since all 

humans are mortal, Michael is therefore mortal” (leaving out the minor premise).  

● Induction (Inductive Reasoning) – reasoning that involves making a generalization based on numerous 

facts  

● Fallacy – a statement which may appear to be an argument but is not logical and may be misleading 

○ Every time I pet a cat, I have an allergic reaction. I must be allergic to cats. 
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Rhetorical Terms and Strategies 

RHETORIC: the art of effective or persuasive speaking or writing 

● Message – main idea of a text based on details and examples 

● Purpose – what the speaker wants the audience to do or think about (the persuasive element)  

● Speaker – establishes credibility; connects with values of the audience 

● Audience – a specific person or group that can be characterized as having values and beliefs  

● Context – the situation that gives rise to the text (also called exigence) 

 

MODE: in writing, the categories of delivery; the manner in which a work is written  

● Argumentation – writing that attempts to prove the validity of a point of view or an idea by presenting 

reasoned arguments (includes persuasion)  

● Discourse – spoken or written language, including literary works; the four traditionally classified modes of 

discourse are description, exposition, narration, and persuasion 

● Description – pictures a place, object, or setting (details and imagery)  

● Exposition – explanation; can include classification, comparison/contrast, definition, analysis  

● Narration – account of an event  

● Persuasion – a form of argumentation; language intended to convince through rhetorical appeals  

 

STYLE: blend of choices about diction, syntax, and figurative language unique to individual writers (ex. compare 

Hemingway and Dickens)  

DICTION: the author’s specific word choice  

● Denotation – the dictionary definition of a word  

● Connotation – emotional overtones/implications of a word (ex. cheap vs. inexpensive; house vs. home; 

stomach vs. belly) 

● Colloquialism – familiar expressions used in conversation or informal writing; often inappropriate in 

formal writing (ex. y’all; raining cats and dogs) 

● Euphemism – a more agreeable or polite way of saying something unpleasant or uncomfortable (ex. 

“passed away” instead of “died”)  

● Slang – informal, often transient words or phrases used by a specific social group 

 

Levels of Diction Appropriate Use Examples 

Formal Addressing a highly educated audience (ex. sermons, scholarly journals, 

etc.) 

A. Edify 

B. Select 

C. Beguile  

Standard Addressing a well-educated audience (ex. academic work, mass 

publications, business communication) 

A. Teach 

B. Choose 

C. Mislead  

Informal Addressing a familiar or specific audience; includes slang (ex. personal 
letters, emails, documents with conversational or entertaining purposes) 

A. Show the ropes 

B. Pick out  

C. Fool 
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RHETORICAL and/or LITERARY DEVICES AND STRATEGIES: techniques/methods used by an 

author to more effectively convey a message; often, this is figurative language not meant to be taken 

literally.  

 

➢ WHAT’S THE DIFFERENCE? Many devices/strategies overlap. Literary devices are used to create meaning 

and effect in writing. Rhetorical devices also create meaning and effect, but tend to be used to persuade or prove 

an argument (think nonfiction: speeches, sermons, etc.).  
 

● Alliteration – repetition of the same letter or sound at the beginning of adjacent or closely connected 

words. (ex. Shakespeare, ‘Romeo & Juliet’: “From forth the fatal loins of these two foes / A pair of star 

cross’d lovers take their life.”)  

● Allusion – reference to history, mythology, religion, or literature that expands the reader’s understanding 

(ex. referring to two characters as “Adam and Eve” prompts readers to apply their knowledge of the 

biblical story to their understanding of those characters)   

● Analogy – illustration of an idea by means of a more familiar idea that is similar or parallel; reasoning or 

explaining from parallel cases.  

● A simile is a directly expressed analogy using “like” or “as” (ex. Matthew Broderick in Ferris Bueller’s 

Day Off: “Cameron’s house is like a museum. It’s very cold, and very beautiful, and you’re not allowed to 

touch anything.”)  

● A metaphor is an implied analogy (ex. Shakespeare, Twelfth Night: “If music be the food of love, play 

on...”)  

● Aphorism – a short statement that expresses a general truth or a moral principle (ex. Benjamin Franklin: 

“Early to bed and early to rise / Make a man healthy, wealthy, and wise”) 

● Apostrophe – addressing an absent figure or abstraction (ex. James Joyce, A Portrait of the Artist as a 

Young Man: “Welcome, O life! I go to encounter for the millionth time the reality of experience…”) 

● Epigram – a witticism; a pithy (short but expressive) remark expressing an idea in a clever and amusing 

way (ex. Catherine the Great: “If you can’t be a good example, you’ll just have to be a horrible warning.”) 

● Extended metaphor – a metaphor defined with several examples (ex. Emily Dickinson: “Hope is the thing 

with feathers / That perches in the soul / And sings the tune—without the words / And never stops at all, // 

And sweetest in the gale is heard; / And sore must be the storm / That could abash the little bird / That kept 

so many warm”).  

● Hyperbole – extreme exaggeration (ex. Shakespeare, Julius Caesar: “Caesar hath cried so many tears, the 

Tiber hath o’erflowed its banks.”)  

● Image – any description that effectively appeals to one of the five senses: visual, auditory, tactical, 

gustatory, or olfactory (sight, sound, touch, taste, smell).  

● Irony (verbal, dramatic, and situational) – incongruity between appearance and reality, between what is 

expected and what actually happens (ex. Sarcasm is a form of verbal irony, saying the opposite of what you 

mean; dramatic irony occurs when the audience knows something the character(s) don’t; in ironic 

situations, actions often have an effect opposite from what is intended)  

● Juxtaposition – the placing of two contrasting images or ideas close to each other (ex. Charles Dickens, A 

Tale of Two Cities: “It was the best of times, it was the worst of times, it was the age of wisdom, it was the 

age of foolishness…”)  

● Metonymy – substituting a word or phrase for another with which it is closely associated; very similar to 

synecdoche (ex. “The pen is mightier than the sword”; referring to businessmen as “suits”) 

● Oxymoron – two conjoining contradictory terms (ex. Nathaniel Hawthorne, The Scarlet Letter: “hideous 

luxuriance”) 
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● Paradox – statement that seems impossible or untrue but that proves to be true; a statement (ex. Feeling 

alone in a crowd)  

● Personification – non-human objects are given human characteristics (ex. Emily Dickinson: “Because I 

could not stop for Death, / He kindly stopped for me; / The carriage held but just ourselves / and 

Immortality.”)  

● Synecdoche – using a part to describe the whole; very similar to metonymy (ex. Fun., “My seat’s been 

taken by some sunglasses”)  

● Understatement – minimizes a fact (ex. J.D. Salinger, The Catcher in the Rye: “I have to have this 

operation. It isn’t very serious. I have this tiny little tumor on the brain.”) 

 

SYNTAX: the way in which words or phrases are ordered and connected, or the set of grammatical rules governing 

such order (aka structure) 

● Antecedent – word referred to by a pronoun (ex. Kurt Vonnegut, Slaughterhouse-Five: “And I asked myself 

about the present: how wide it was, how deep it was, how much was mine to keep.”)  

● Antithesis – a balance of contrasting ideas in a sentence (ex. Shakespeare: “To be or not to be”; JFK: “Ask 

not what your country can do for you, but what you can do for your country”)  

● Clause – group of words with a subject and a verb; can be independent or subordinate 

○ Independent clauses express a complete thought; a complete sentence  

○ Subordinate (dependent) clauses do not express a complete thought; cannot be a sentence alone 

● Enumeration – listing (to enumerate, or name things separately, one by one).  

● Asyndeton and polysyndeton are devices that alter the typical form of a list, changing the pace and tone of 

the sentence.  

○ Asyndeton – list of words that are separated by commas only, using no conjunction(s) to join them 

(ex. “Veni, vidi, vici.” Julius Caesar → “I came, I saw, I conquered.”) 

○ Polysyndeton – list of words that are joined by numerous coordinating conjunctions (usually 

“and”) in order to achieve an artistic effect (ex. Maya Angelou, ‘I Know Why the Caged Bird 

Sings’: “Let the white folks have their money and power and segregation and sarcasm and big 

houses and schools and lawns like carpets, and books, and mostly–mostly–let them have their 

whiteness.”)  

● Pacing – rate at which a text develops (fast, slow, steady, hurried); based on length and arrangement of 

sentences  

● Parallelism – the arrangement of similarly constructed clauses or sentences suggesting some 

correspondence between them (ex. Alexander Pope, “To err is human; to forgive, divine.”)  

● Sentence Types 

○ Simple Sentence: a sentence with one independent clause and no subordinate clauses  

○ Compound Sentence: a sentence with multiple independent clauses but no subordinate clauses  

○ Complex Sentence: a sentence with one independent clause and at least one dependent clause  

○ Compound-Complex Sentence: a sentence with multiple independent clauses and at least one dependent 

clause 

○ Periodic sentence – main idea comes last (ex. Over the river and through the woods, to Grandmother’s 

house we go.) 

○ Loose sentence, aka cumulative sentence – type of sentence in which the main idea comes first (ex. We went 

to Grandmother’s house over the river and through the woods.) 
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● Repetition – repeating a word or phrase for emphasis  

○ Anaphora – repetition of a word or phrase at the beginning of every clause (ex. Winston Churchill: 

“We shall fight on the beaches, we shall fight on the landing grounds, we shall fight in the fields 

and in the streets, we shall fight in the hills, we shall never surrender.”)  

○ Epistrophe – repetition of a word or phrase at the end of every clause (ex. Judd Nelson in The 

Breakfast Club: “Don’t you ever talk about my friends! You don’t know any of my friends. You 

don’t look at any of my friends. And you certainly wouldn’t condescend to speak to any of my 

friends.”) 

○ Language is neat! Anaphora and epistrophe can be combined: “What lies behind us and what lies 

before us are tiny compared to what lies within us” (Ralph Waldo Emerson). 

 

SATIRE: writing that exposes the failings (vice or folly) of individuals, institutions, or societies. Satire ridicules 

and scorns in order to change these failings. 

● Inference – information derived by reasoning  

● Invective – the harsh denunciation of some person or thing in abusive speech or writing  

● Parody – imitation of a serious work or style in a ridiculous manner (ex. Saturday Night Live impressions) 

● Sarcasm – verbal irony, generally caustic language, intended to ridicule; cutting remarks  

 

MOOD: the dominant impression or emotional atmosphere invoked by a work of literature (how the reader feels)  

 

TONE: writer’s attitude toward the subject and audience (created by diction, details, images, language, and syntax)  

● Tone Word Tips 

○ Consult the “Vocabulary Resources” section for a list of tone words organized by connotation 

(positive, neutral, negative).  

○ Explore visuwords.com, a visual/interactive dictionary and thesaurus that allows you to see the 

relationship between words 

■ If you are often a victim of “thesaurus syndrome” (selecting a word that has the right 

denotation but the wrong connotation), this site is for you!  

 

 

 

 

 

 

 

 

  

http://www.visuwords.com/
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Evidence Banks 

 

You’ll need to support your ideas with a variety of evidence. Try building an evidence bank by listing 

anything you know about the following topics. When you’re planning an essay, using this acronym will 

help you quickly brainstorm a variety of appropriate evidence.  

 

 

SHEE$H - lenses to look through when considering an argument 

  

S Society (effect on group) 

H History 

E Education 

E Environment 

$ Economy  

H Humanity (effect on individual)  
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Synthesis 
 

Synthesize = to combine parts into a coherent whole, or ideas into a theory  

 

 
 

The synthesis essay: a form of the argumentative essay that argues your point of view on a given issue 

 Given: prompt + six sources  

o One source is an image (photo, chart, graph, cartoon) 

o Draw facts/ideas from three of the sources to support your thesis 

o You may also use your own ideas to add a layer of depth  

 Time frame: 55 minutes 

o 15 minutes to read, outline, plan 

o 40 minutes to write the essay 

 

Synthesis vs. Argumentative essays 

 Similarities 

o Must present your opinion in response to a given question (A = C+E) 

o Claim or statement of opinion is your thesis  

o Evidence comes from your own readings/observations/experiences 

 Solid evidence: facts, observations, statistics, the opinions of experts, relevant anecdotes, etc. (the 

best arguments are rooted in provable fact) 

 Logically presented ideas: a well organized essay helps establish your credibility and helps readers 

quickly understand and follow your argument 

 Difference:  must use the facts and ideas from at least 3 of the provided sources 

 

Basic outline 

 Introduction 

o Thesis (position) - clear, unambiguous, provable  

 Body Paragraphs 

o Claim (topic sentence) - corroborate thesis 

o Evidence (examples) - convince readers 

o Commentary (explain evidence) - corroborate 

 Counterargument  

 Conclusion  
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The Synthesis Prompt 

First Paragraph 

 

Introduces the assignment 

Gives background and context 

Doesn’t tell you what to do  

Second Paragraph Gives the task  

Reminds you to use the sources  

 

Reading the Sources: 15 minutes 

 Scan each of the sources - what does each source have to say? 

o Some of the sources are obviously pro or obviously con 

o MOST contain information that you can use to argue either position (or qualify) 

 Think of the synthesis essay as a dinner party where (mostly) intelligent people are having a 

conversation about a topic. 

o Spend time listening to the discussion before interjecting 

o Don’t completely determine your argument before reading - let the sources help form your position 

 Visual source 

o May be a chart, graph, ad, photo, political cartoon, etc.  

o Successful incorporation might impress the readers (ability to analyze non-written texts), but visual 

sources should be used wisely/purposefully 

 

Assessing Source Validity  

 Not all sources are created equal 

o Read introductory info 

o Consider the author, date of publication, and origin of source  

 You only have to use three  

o No extra credit for using more, but you lose credit if you use less than 3 

o Not required to read/annotate all sources 

o Identify at least one “pro” source and one “con” source - why must you acknowledge the other side? 

 Visual source 

o May be a chart, graph, ad, photo, political cartoon, etc.  

o Successful incorporation might impress the readers (ability to analyze non-written texts), but visual 

sources should be used wisely/purposefully 

 

Incorporating and Citing Sources 

 State your position and support it with an idea from a source  

o Direct quotation (embedding is best)  

o Specific paraphrase 

o Don’t let quoted text outweigh your own ideas! It should support your ideas. The exam is a test of 

your ability to understand and use language, not your ability to quote others. 

 Citing is a must, even for indirect quotes   

o Parenthetical citation: refer either to source letter or author, but pick one and be consistent  

o Integrate the information into the text  

o Not citing is plagiarism (an 8-9 level essay may receive a 1-2 due to failure to document sources) 
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Ways to Incorporate Quotes  

Example:  You are using information from Source A, which discusses the unifying effect TV has had on 

presidential elections.  

 Direct quote (use very sparingly) 

o “One of the great contributions expected of television lay in its presumed capacity to inform and 

stimulate the political interests of the American electorate” (Source A). 

 Embedded quote  

o The biggest positive impact television has had on the electoral process comes from its ability to 

“inform and stimulate the political interests of the American electorate” (Source A).  

 Specific paraphrase  

o Source A asserts that the rise of television has had a unifying effect on the American people and, by 

extension, the electoral process.  

 

Writing Commentary 

 Evidence, especially quoted text, must not dominate your body paragraphs 

 Sources should provide   

o Information to stimulate your thinking about the issue 

o Ideas to use in your essay  

 Analyze the sources, rather than simply commenting upon them 

o The author of Source B offers a short-sighted view of… 

o To a point, I agree with the author of Source B; however…  

o In Source B, the author says that..., an assertion that supports my own view. I would add that… 

o Clearly, the author of Source B has a bias against…, a failing that weakens her argument. 

 

Refuting Opposing Viewpoints (Counterargument) 

 A paragraph (or more) that points out weaknesses in the evidence that may be used by someone 

who disagrees with your position 

o Anticipate the arguments that a prospective opponent might use to support a claim contrary to yours 

o Not essential, but recommended - gives you credibility 

 

Conclusion 

 “Wrap up” your paper  

o Restate main ideas of thesis in a different way  

o Speculate on the implications raised by your argument - a final push to explain the importance of 

your argument  
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Multiple Choice Resources 
 

 

Question Types: “The Multiple Choice Trail”  

 Forest questions 

o “Big picture” questions 

o Require you to read and understand entire passage        

o Appear at beginning and end of question set  

 Tree questions 

o Refer to specific parts of passage  

o Typically include line or paragraph identifiers  

 Often, you’ll need to read the lines before and after the specified lines for context 

o Generally appear in chronological order  

 Root questions  

o Require accurate reading and/or interpretation of footnotes  

o Footnotes provide information about the foundation reading that helped the author of the 

passage draw conclusions (see notes below) 

o Basic formatting rules (questions about this are uncommon, but may appear on the exam) 

 Books, journals, and magazines (LONG works) are italicized or underlined 

 Articles, essays, and chapters (SHORT works) are put in “quotation marks”  

 

Footnote Review 

The information in footnotes can be expressed in a sentence or two. You are usually told these facts about 

works in this order: Author(s), editors. Title of work. City where published. Publishing company. 

Date of publication. Page number where quotation appears in the work. 

 

Richard Guy Wilson, Dianne H. Pilgrim, The Machine Age in America 1918-1941 (New York: The 

Brooklyn Museum in association with Harry N. Abrams, Inc., 1986), p. 85. 

 

Sometimes footnotes get more complicated - for example, you are reading a book and, within the book, 

the writer quotes from another text (example below). Not every foot- or endnote will follow a standard 

format, so use context clues and logic to help you figure out what the citation is telling you.  

 
1  John Peterson, Cars and Trucks in America (Boston: Scribner Publishing, 1944) in Wilson, Pilgrim, The 

Machine Age in America: 1918-1941 (New York: The Brooklyn Museum, 1986), p. 101-5. 

  

 The documented quotation was originally written by John Peterson in the book Cars and Trucks in 

America. But the writer who is citing this information actually found the quote in Wilson and Pilgrim's 

book, The Machine Age in America: 1918-1914, on page 101-5. 

 

Remember that a footnote may take the form of a citation (a reference footnote) or it may provide further 

explanation (a content footnote). Sometimes it may do both. 
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Types of MC Questions 

 Vocabulary in context 

 Inference of meaning/ drawing conclusions 

 Rhetorical and/or literary techniques 

 Passage and author’s purpose 

 Description and development 

 Word reference (pronoun/antecedent; organization)  

 

Strategies  

 Check the number of passages (usually four, but there may be five). Divide your time by the 

number of passages (for example, if there are four passages, give yourself 15 minutes for each) or 

questions (for example, if there are 50 questions, you should be around question 25 after 30 

minutes).  

 Scan the questions first, but NOT the answers, since four of them are wrong! Skip any questions 

that direct you to a specific line number (this will eliminate most of the questions.) Often, the 

questions that are left will reveal clues about the meaning of the passage. Some students find that 

they do not fully understand what the passage is about until they read the questions.  

 

Wrong answer choices tend to 

 require only a surface reading, not a close understanding.  

 be simplistic (less depth).  

 give generalities when specificity is required. 

 have one part that is correct, but another that is not.  
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APMCQ Grading Scale 

 

Remember, your goal is to correctly answer at least 50% of the questions on each quiz.  

 

% Correct Answers Grade + Corrections 

95 - 100% 100 N/A 

90 - 94% 98 100 

85 -89 % 95 98 

80 - 84 % 90 95 

75 - 79 % 85 93 

70 - 74 % 80 90 

60 - 69 % 75 88 

50 - 59 % 70 85 

40 - 49 % 65 83 

30 - 39 % 60 80 

20 - 29 %  55 75 

0 - 19 % 50 70 

 

Quiz corrections must be completed during class time or tutorials (quizzes cannot leave the classroom).  

 

To earn credit, you must complete the following for each question missed:  

 

 Define any unknown words in the question and/or answer choices.  

Often, this is what keeps students from understanding the question. Consider keeping a personal 

dictionary – if certain words show up multiple times, you should definitely remember them!  

 

 Clearly explain the correct answer for each question missed.  

This may involve the logical elimination of other answer choices, defining rhetorical 

terms/strategies or unfamiliar words, making connections to other quiz questions, etc. Examples 

will be provided in class. Simply ask your teacher if you need help making effective quiz 

corrections. 
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Individual APMCQ Tracking Chart 
  

Date Quiz Title % Correct Notes (explanations, strategies, etc.)  
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AP Lang & Comp Exam Overview 
EXAM DATE: Wednesday, May 16, 2016 at 8:00 AM  

 SECTION I: MULTIPLE CHOICE - 45% of composite score 

o 1 hour to complete  

o 50-55 questions over non-fiction prose (letters, speeches, memoirs, etc.) representative of college texts  

 At least one text will be pre-20th century  

 Not in order of difficulty  

 Correct answers worth one point; incorrect or skipped answers are worth zero points, but do not 

detract from your score  
 

-- 15 minute break -- 
 

 SECTION II: FREE RESPONSE (ESSAYS) - 55% of composite score 

o 2 hours, 15 minutes  

o Three essays (argument, rhetorical analysis, and synthesis)  

 Scored holistically (considered as a whole work and given a score based on overall quality) on a 

scale of 0-9 

 A score of 6 is considered “adequate”  

 

EXAM SCORING  

The AP exam is norm-referenced, not criterion-referenced, so your performance is compared to that of others taking 

the same test. Try a score calculator like the one at appass.com/calculators/englishlanguage to find out how your 

performance on each section can affect your overall exam score. The equation changes slightly each year, so your 

calculation will be approximate. The following scoring guide is based on the 2013 exam:  

 

Section I: Multiple Choice  
 

__________________  x  1.2499 =  ____________________________________ 

(# correct out of 54)                  weighted Section I score (do not round) 
 

Section II: Free Response  
 

Question 1      ________  x 3.0556 =   _____________  

            (out of 9)                   (do not round) 
 

Question 2      ________  x 3.0556 =   _____________  

            (out of 9)                  (do not round) 
 

Question 3     ________  x 3.0556 =    _____________  

            (out of 9)                   (do not round) 

     
              Sum =  _________________________________ 

         weighted Section II score (do not round) 

Composite Score 
____________________+_____________________ = _____________________________________________   

 weighted Section I score   weighted Section II score           composite score (round to nearest whole number) 

 
110-150 = 5                  96-109 = 4                  81-95 = 3                  60-80 = 2                  0-59 = 1 

http://appass.com/calculators/englishlanguage
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MLA Format  
 

Please see the Online Writing Lab (OWL) of Purdue University for complete information: 

https://owl.english.purdue.edu/owl  
 

General Guidelines 

● Use a standard font, 12 pt. (when in doubt, use Times New Roman). Text should be double-spaced with one inch 

margins. Center the title; do not underline, italicize, or increase the font size of the title. 

● Create a header that lists your name and numbers the pages in the upper right-hand corner. In the upper left-hand 

corner of the first page only, list your name, your instructor’s name, the course, and the date. 

 

In-Text Citations 

● Use parenthetical citations to refer to the works of others. The author’s last name and the page number(s) from which 

the quotation or paraphrase is taken must appear in the text. The author's name may appear either in the sentence itself 

or in parentheses following the quotation or paraphrase, but the page number(s) should always appear in the 

parentheses, not in the text of your sentence. 

○ Wordsworth stated that Romantic poetry was marked by a "spontaneous overflow of  powerful feelings" 

(263). 

○ Romantic poetry is characterized by the "spontaneous overflow of powerfu feelings" (Wordsworth 263). 

○ Wordsworth extensively explored the role of emotion in the creative process (263). 

 

Please visit https://owl.english.purdue.edu/owl/resource/747/02 to find detailed instructions for different kinds of in-text 

citations (print sources with known author, print sources with no known author, works with multiple authors, non-print sources, 

etc). 

 

Formatting Quotations 

● Enclose the quotation within double quotation marks.   

● Provide the author and specific page citation in the text, and include a complete reference on the Works Cited page.  

● Punctuation marks such as periods, commas, and semicolons should appear after the parenthetical citation.  

● Question marks and exclamation points should appear within the quotation marks if they are a part of the quoted 

passage but after the parenthetical citation if they are a part of your text. 

○ According to some, dreams express "profound aspects of personality" (Foulkes 184), though others disagree. 

○ According to Foulkes's study, dreams may express "profound aspects of personality" (184). 

○ Is it possible that dreams may express "profound aspects of personality" (Foulkes 184)? 

 

Works Cited Page   

● Begin your Works Cited page on a separate page at the end of your research paper. It should have the same one-inch 

margins and last name, page number header as the rest of your paper.   

● Label the page Works Cited (do not italicize the words Works Cited or put them in quotation marks) and center the 

words Works Cited at the top of the page.   

● Double space all citations, but do not skip spaces between entries.   

● Indent the second and subsequent lines of citations by 0.5 inches to create a hanging indent.   

● List page numbers of sources efficiently, when needed. If you refer to a journal article that appeared on pages 225 

through 250, list the page numbers on your Works Cited page as 225-50. Note that MLA style uses a hyphen in a span 

of pages. 

 

See the OWL website for detailed information and examples of Works Cited entries. You can also make use of resources like 

www.easybib.com, but always double-check everything before you submit your final copy. 

 

Examples of correctly formatted MLA pages from the OWL website below (notice the page number of the MLA paper is in the 

top right hand corner after the author’s last name, while the page numbers of THIS document are at the bottom right hand 

corner.) 

  

https://owl.english.purdue.edu/owl
https://owl.english.purdue.edu/owl/resource/747/02
http://www.easybib.com/
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Vocabulary Strategies 
 

Avoiding “Oatmeal Verbs” 

To be abides  acts  arises  betokens  betrays  coincides  comes about  comes to pass  

compares  conjures  connotes  continues  denotes  discloses  divulges  emulates  

endures  exhibits  exists  exposes  follows  implies  indicates  inhabits  insinuates  

intimates  lives  marks  mirrors  occurs  parallels  persists  portrays  proposes  reflects  

remains  represents  reveals  signals  signifies  submits  subsists  suggests  symbolizes  

takes place 

To give addresses  administers  allots  asserts  awards  bequeaths  bestows  cedes  confers  

consigns  conveys  declares  delivers  discloses  dispenses  divulges  emanates  

endows  grants  immolates  imparts  introduces  issues  lends  posits  presents  

proffers  proposes  submits  transmits  vouchsafes  yields 

To have bears  boasts  commends  delivers  dictates  elicits  embraces  espouses  evinces  

exhibits  expresses  holds  includes  indulges  maintains  manifests  owns  posits  

possesses  provokes  retains  supports  tolerates 

To say adjures  advances  advises  asks  asserts  barks  bawls  begs  bellows  beseeches  

cajoles  cheers  chimes  chortles  chuckles  commands  complains  confides  counsels  

cries  crows  declares  decrees  demands  describes  dictates  directs  discloses  

divulges  elucidates  encourages  entreats  exclaims  exhorts  explains  giggles  gripes  

groans  grouses  growls  grumbles  hails  hints hisses  howls  illustrates  implies  

implores  inquires  insinuates  instructs  intimates  justifies  laments  laughs  leers  

lisps  mandates  mews  moans  mumbles  murmurs  muses  mutters  orders  pleads  

ponders  pontificates  proclaims  pronounces  proposes  queries  rationalizes  

recommends  recounts  relates  reports  requests  reveals  rules  screams  shouts  sighs  

sings smiles  snarls  sneers  sobs  spits  states  submits  suggests  thunders  titters  

wails  wheezes  whimpers  whines  whispers  wonders  yaps  yelps 

To use accepts  adopts  applies  consumes  conveys  delivers  depletes  draws upon  

embraces  employs  engages  entails  espouses  exercises  exerts  exhausts  expends  

implements  invokes  places  plies  presents  produces  provides  resorts  sanctions  

spends  summons  undergoes  wields 
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LIST OF TRANSITIONAL WORDS FOR WRITING ESSAYS  
John A. Braithwaite 

 
The following is a list of transition words to help students write more fluently and meaningful essays.  

 
I. Indicating similarity or addition:  

again   equally   in fact  also  in general  another  for 

and  likewise  for example for instance further(more) 

as  as if  moreover  of course  as much as  in addition  similarly 

as though  too   besides     

 

II. Indicating dissimilarity, or contradiction:  

although  even though   on the contrary   and yet   however  another   

in comparison  on the other hand  otherwise   as if   still   away from  

in place of  than    besides    in spite of  unfortunately  by comparison 

instead  unless    but   less important  whereas conversely   

neither   while    differing from   nevertheless  yet   even if    

 

III. Indicating cause, purpose, consequence, or result:  

for this reason  provided that   accordingly   of course so           

fortunately  since    as a result   hence   because          unfortunatelyin 

any case  then    consequently   in fact   therefore  for   

it began with  thus    finally      

 

IV. Indicating spatial order or reference:  

above   behind   here   across   below   in a corner  across from 

beneath   in back of  adjacent  beside  in front of  against   between   inside   

alongside  beyond   in the middle  among   down   near   around  

eventually  next to   at   facing   on   before   farther   

opposite  outside   to the side of  up   over   toward   upon    

throughout  under[neath] within/out  through  

 

V. Indicating Chronology or Sequence: 

after   first, second, etc.   presently  afterward  formerly  

during   as soon as   hereafter  secondly  at first / in the first place 

since  in the beginning   at last   then  in the meantime 

at length  in the second place  thereafter  at present  at the same time  

when  to begin with   before  soon   meanwhile  

later  provided that  first of all until  during  yet 

earlier  next    while   finally   now   once 

 

VI. Indicating propriety or importance:  

above all  further   next   or  also    

furthermore greater   besides   in addition to  of less importance  

to begin with for one reason moreover most important equally important  

 

VII. Indicating example or summary: 

as a result  in brief   on the whole  first, second, etc.   in conclusion  

once   for example  in fact   for instance   in other words  

specifically  in any case  in short   to sum up  in any event   
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Rubrics 
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SAT Essay Scoring Guide 
 

Score 

Point Reading Analysis  Writing 

4 

Advanced: The response 
demonstrates thorough 
comprehension of the source 
text. 

The response shows an 
understanding of the text’s 
central idea(s) and of most 
important details and how 
they interrelate, 
demonstrating a 
comprehensive understanding 
of the text. 

The response is free of errors 
of fact or interpretation with 
regard to the text. 

The response makes skillful 
use of textual evidence 
(quotations, paraphrases, or 
both), demonstrating a 
complete understanding of the 
source text. 

Advanced: The response offers an 
insightful analysis of the source text and 
demonstrates a sophisticated 
understanding of the analytical task. 

The response offers a thorough, well-
considered evaluation of the author’s use 
of evidence, reasoning, and/or stylistic and 
persuasive elements, and/or feature(s) of 
the student’s own choosing. 

The response contains relevant, sufficient, 
and strategically chosen support for 
claim(s) or point(s) made. 

The response focuses consistently on those 
features of the text that are most relevant 
to addressing the task. 

Advanced: The response is cohesive 
and demonstrates a highly effective 
use and command of language. 

The response includes a precise 
central claim. 

The response includes a skillful 
introduction and conclusion. The 
response demonstrates a deliberate 
and highly effective progression of 
ideas both within paragraphs and 
throughout the essay. 

The response has a wide variety in 
sentence structures. The response 
demonstrates a consistent use of 
precise word choice. The response 
maintains a formal style and 
objective tone. 

The response shows a strong 
command of the conventions of 
standard written English and is free 
or virtually free of errors. 

3 

Proficient: The response 
demonstrates effective 
comprehension of the source 
text. 

The response shows an 
understanding of the text’s 
central idea(s) and important 
details. 

The response is free of 
substantive errors of fact and 
interpretation with regard to 
the text. 

The response makes 
appropriate use of textual 
evidence (quotations, 
paraphrases, or both), 
demonstrating an 
understanding of the source 
text 

Proficient: The response offers an effective 
analysis of the source text and 
demonstrates an understanding of the 
analytical task. 

The response competently evaluates the 
author’s use of evidence, reasoning, 
and/or stylistic and persuasive elements, 
and/or feature(s) of the student’s own 
choosing. 

The response contains relevant and 
sufficient support for claim(s) or point(s) 
made. 

The response focuses primarily on those 
features of the text that are most relevant 
to addressing the task. 

Proficient: The response is mostly 
cohesive and demonstrates 
effective use and control of 
language. 

The response includes a central 
claim or implicit controlling idea. 

The response includes an effective 
introduction and conclusion. The 
response demonstrates a clear 
progression of ideas both within 
paragraphs and throughout the 
essay. 

The response has variety in 
sentence structures. The response 
demonstrates some precise word 
choice. The response maintains a 
formal style and objective tone. 

The response shows a good control 
of the conventions of standard 
written English and is free of 
significant errors that detract from 
the quality of writing. 
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2 

Partial: The response 
demonstrates some 
comprehension of the source 
text. 

The response shows an 
understanding of the text’s 
central idea(s) but not of 
important details. 

The response may contain 
errors of fact and/or 
interpretation with regard to 
the text.   

The response makes limited 
and/or haphazard use of 
textual evidence (quotations, 
paraphrases, or both), 
demonstrating some 
understanding of the source 
text 

Partial: The response offers limited 
analysis of the source text and 
demonstrates only partial understanding 
of the analytical task. 

The response identifies and attempts to 
describe the author’s use of evidence, 
reasoning, and/or stylistic and persuasive 
elements, and/or feature(s) of the 
student’s own choosing, but merely asserts 
rather than explains their importance, or 
one or more aspects of the response’s 
analysis are unwarranted based on the 
text. 

The response contains little or no support 
for claim(s) or point(s) made. 

The response may lack a clear focus on 
those features of the text that are most 
relevant to addressing the task. 

Partial: The response demonstrates 
little or no cohesion and limited skill 
in the use and control of language. 

The response may lack a clear 
central claim or controlling idea or 
may deviate from the claim or idea 
over the course of the response. 

The response may include an 
ineffective introduction and/or 
conclusion. The response may 
demonstrate some progression of 
ideas within paragraphs but not 
throughout the response. 

The response has limited variety in 
sentence structures; sentence 
structures may be repetitive. 

The response demonstrates general 
or vague word choice; word choice 
may be repetitive. The response 
may deviate noticeably from a 
formal style and objective tone. 

The response shows a limited 
control of the conventions of 
standard written English and 
contains errors that detract from 
the quality of writing and may 
impede understanding. 

1 

Inadequate: The response 
demonstrates little or no 
comprehension of the source 
text. 

The response fails to show an 
understanding of the text’s 
central idea(s), and may 
include only details without 
reference to central idea(s). 

The response may contain 
numerous errors of fact 
and/or interpretation with 
regard to the text. 

The response makes little or 
no use of textual evidence 
(quotations, paraphrases, or 
both), demonstrating little or 
no understanding of the 
source text. 

Inadequate: The response offers little or 
no analysis or ineffective analysis of the 
source text and demonstrates little or no 
understanding of the analytic task. 

The response identifies without 
explanation some aspects of the author’s 
use of evidence, reasoning, and/or stylistic 
and persuasive elements, and/or feature(s) 
of the student’s choosing, 

Or numerous aspects of the response’s 
analysis are unwarranted based on the 
text, 

The response contains little or no support 
for claim(s) or point(s) made, or support is 
largely irrelevant. 

The response may not focus on features of 
the text that are relevant to addressing the 
task. 

Or the response offers no discernible 
analysis (e.g., is largely or exclusively 
summary). 

Inadequate: The response 
demonstrates little or no cohesion 
and inadequate skill in the use and 
control of language. 

The response may lack a clear 
central claim or controlling idea. 

The response lacks a recognizable 
introduction and conclusion. The 
response does not have a 
discernible progression of ideas. 

The response lacks variety in 
sentence structures; sentence 
structures may be repetitive. The 
response demonstrates general and 
vague word choice; word choice 
may be poor or inaccurate. The 
response may lack a formal style 
and objective tone. 

The response shows a weak control 
of the conventions of standard 
written English and may contain 
numerous errors that undermine 
the quality of writing. 
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AP Language and Composition Essay Grading Rubrics 

 

Scoring should reflect essay’s quality as a whole: 

 Essays written in a timed setting are not finished products and should not be judged by 

standards appropriate for an out-of-class assignment 

 Evaluate essay as a draft, focusing on what students do well 
 

Analysis, prose style, mechanics: 

 These features should enter into holistic evaluation of essay’s overall quality 

 All essays (even 8s and 9s) may contain occasional lapses 

 In no case should a score higher than 2 be given to a paper with errors in 

grammar/mechanics that persistently interfere with reader’s understanding of meaning 
 

For the purposes of scoring: 

 Analysis means explaining the rhetorical choices an author makes in an attempt to achieve 

a particular effect or purpose 

 Argument means asserting a claim justified by evidence and/or reasoning 

 Synthesis means using sources to develop a position and citing them accurately 
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AP Language and Composition Essay Grading Rubric: RHETORICAL ANALYSIS 
 

Grade Description Scale 

1 

Scale 

2 

9 Meets the criteria for a score of 8 and, in addition, is especially sophisticated in 

analysis, thorough in development, or impressive in control of language. 
100 100 

8 
Effective 

Content thoroughly addresses all tasks of the prompt in a well-organized 

response that demonstrates significant understanding of the passage, its intent, 

and the rhetorical strategies employed. Analysis is developed with evidence and 

explanations that are appropriate and convincing, referring to passage explicitly 

or implicitly. Prose demonstrates a consistent ability to control a wide range of 

the elements of effective writing (not necessarily flawless). 

97 95 

7 Meets the criteria for a score of 6, but provides more complete or purposeful 

analysis, more thorough development, or more mature prose style. 
94 90 

6 
Adequate 

Content addresses all tasks of the prompt in an organized response that 

demonstrates adequate understanding of the passage, its intent, and the rhetorical 

strategies employed. Analysis is developed with evidence and explanations that 

are appropriate and convincing, referring to passage explicitly or implicitly. 

Organization is sound and logical with adequately developed ideas. Essay 

demonstrates ability to control the elements of effective writing (not flawless, but 

generally well written). 

91 85 

5 Content addresses the prompt. Organization/development of analysis may be 

uneven, inconsistent, or limited. Writing may contain lapses in diction or syntax, 

but usually conveys the writer’s ideas. 

88 80 

4 
Inadequate 

Content inadequately analyzes the rhetorical choices the author makes to develop 

their argument. Student may misunderstand the passage, misrepresent the 

strategies used by the author, or analyze the strategies insufficiently.  Evidence or 

explanations may be inappropriate, insufficient, or unconvincing. Prose generally 

conveys the writer’s ideas but may be inconsistent in controlling the elements of 

effective writing.   

85 75 

3 Meets the criteria of a 4 but demonstrates less success in analyzing the rhetorical 

choices the author makes to develop their argument. May be less perceptive in 

understanding of the passage or strategies, or evidence or explanations may be 

particularly limited or simplistic. May show less maturity in control of writing. 

82 70 

2 
Little 

Success 

Demonstrates little success in analyzing the rhetorical choices the author makes 

to develop their argument. Prose often demonstrates consistent weaknesses in 

writing, such as grammatical problems, lack of development/organization, or 

lack of language control. 

79 65 

1 Meets the criteria of a 2 but is undeveloped, especially simplistic in explanation, 

or especially weak in control of language. 
76 60 

0 Indicates an off-topic response, one that merely repeats the prompt, an entirely 

crossed-out response, a drawing, or a response in a language other than English. 
0 0 
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AP Language and Composition Essay Grading Rubric: ARGUMENT 
 

Grade Description Scale 

1 

Scale 

2 

9 Meets the criteria for a score of 8 and, in addition, is especially 

sophisticated in argument, thorough in development, or impressive in 

control of language. 

100 100 

8 
Effective 

Effectively argues a position according to the task(s) of the prompt. 

Argument is developed with evidence and explanations that are 

appropriate and convincing, and is especially coherent and well-

developed. Prose demonstrates a consistent ability to control a wide range 

of the elements of effective writing (not necessarily flawless). 

97 95 

7 Meets the criteria for a score of 6, but provides more complete or 

purposeful explanation, more thorough development, or more mature 

prose style. 

94 90 

6 
Adequate 

Adequately argues a position according to the task(s) of the prompt. 

Argument is developed with evidence and explanations that are 

appropriate and sufficient, and is coherent and adequately developed. 

Writing may contain lapses in diction or syntax, but is generally clear.  

91 85 

5 Develops a position. Evidence or explanations may be uneven, 

inconsistent, or limited. Writing may contain lapses in diction or syntax, 

but usually conveys the writer’s ideas. 

88 80 

4 
Inadequate 

Inadequately develops a position. Evidence or explanations may be 

inappropriate, insufficient, or unconvincing. Argument may have lapses in 

coherence or be inadequately developed. Prose generally conveys the 

writer’s ideas but may be inconsistent in controlling the elements of 

effective writing.  

85 75 

3 Meets the criteria of a 4 but demonstrates less success in developing a 

position. May show less maturity in control of writing. 

82 70 

2 
Little 

Success 

Demonstrates little success in developing a position. May misunderstand 

the prompt or substitute a simpler task by responding to the prompt 

tangentially with unrelated, inaccurate, or inappropriate explanation. Prose 

often demonstrates consistent weaknesses in writing, such as grammatical 

problems, lack of development/organization, or lack of language control. 

79 65 

1 Meets the criteria of a 2 but is undeveloped, especially simplistic in 

explanation and argument, weak in control of language, or especially 

lacking in coherence and development. 

76 60 

0 Indicates an off-topic response, one that merely repeats the prompt, an 

entirely crossed-out response, a drawing, or a response in a language other 

than English. 

0 0 
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AP Language and Composition Essay Grading Rubric: SYNTHESIS 

 

Grade Description Scale 

1 

Scale 

2 

9 Meets the criteria for a score of 8 and, in addition, is especially sophisticated in 

argument, thorough in development, or impressive in control of language. 
100 100 

8 Effectively argues a position according to the task(s) of the prompt. Argument is 

developed by effectively synthesizing at least three of the sources. Evidence and 

explanations used are appropriate and convincing, and essay is especially coherent and 

well-developed. Prose demonstrates a consistent ability to control a wide range of the 

elements of effective writing (not necessarily flawless). 

97 95 

7 Meets the criteria for a score of 6, but provides more complete or purposeful 

explanation, more thorough development, or more mature prose style. 
94 90 

6 Adequately argues a position according to the task(s) of the prompt. Argument is 

developed by adequately synthesizing at least three of the sources. Evidence and 

explanations used are appropriate and sufficient. Writing may contain lapses in diction 

or syntax, but is generally clear.  

91 85 

5 Develops a position by synthesizing at least three sources, but use/explanation of 

sources may be uneven, inconsistent, or limited. Argument is generally clear and 

sources generally develop writer’s position, but links between sources and arguments 

may be strained. Writing may contain lapses in diction/syntax, but usually conveys 

writer’s ideas.   

88 80 

4 Inadequately develops a position. Synthesizes at least two sources, but use/explanation 

of sources may be uneven, inconsistent, or limited. Sources may dominate attempts at 

development, links between sources and arguments may be weak, or the student may 

misunderstand, misrepresent, or oversimplify the sources. Prose generally conveys the 

writer’s ideas but may be inconsistent in controlling the elements of effective writing.  

85 75 

3 Meets the criteria of a 4 but demonstrates less success in developing a position. Less 

perceptive in understanding of sources, or explanation/examples may be particularly 

limited or simplistic. May show less maturity in control of writing. 

82 70 

2 Demonstrates little success in developing a position. May merely allude to knowledge 

gained from reading the sources rather than citing the sources themselves. Student 

may misread the sources, fail to develop a position, or substitute a simpler task by 

responding to the prompt tangentially with unrelated, inaccurate, or inappropriate 

explanation. Prose often demonstrates consistent weaknesses in writing, such as 

grammatical problems, lack of development/organization, or lack of language control. 

79 65 

1 Meets the criteria of a 2 but is undeveloped, especially simplistic in explanation, weak 

in control of language, or does not allude to or cite even one source. 
76 60 

0 Indicates an off-topic response, one that merely repeats the prompt, an entirely 

crossed-out response, a drawing, or a response in a language other than English. 
0 0 
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THE END 

 

 


